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Subject and Purpose of Diploma Thesis 
 
The aim of this diploma thesis is to prove that reading authentic texts can be a very 
effective tool in the learning process. Through reading stories, students develop their 
imagination, they make predictions and judgements. They are naturally in connection with 
the language. The expectations of society are changing these days. We want a person that 
is well-educated and can use this knowledge in a practical way, who can work on his own 
and moreover, who is able to cooperate with others. He can use formal language and 
express his ideas clearly. This person should also know and use fluently at least one 
foreign language. According to the Common European Framework, a student has to be 
educated in all language skills (speaking, writing, reading, listening and English in use).  
A good teacher has to be able to develop all these skills and what is more – has to motivate 
his students during the activities. These days, there are a lot of exellent coursebooks that 
can be used for teaching English as a foreign language. These books are full of authentic 
material which is very helpful in learning. Students can listen to native speakers, use 
interactive CDs at home and practise through various games that are connected to the 
syllabus of the book. All these things can motivate students to self-development in 
learning.  
To motivate our students, we should use materials that were made exactly for them; 
tool that satisfies all their needs and interests. This function can be done by children´s 
literature because the texts were written for young readers. This literature has a lot of 
genres, for example, fairy tales, stories with a child´s hero, fantasy, sci-fi, love stories, 
adventure stories, horror stories, poetry, etc. If we study these genres, we will find 
everything for our purpose in children´s literature. We can find an appropriate text and use 
it to practise grammar issues, vocabulary, and critical thinking. We can train our students 
in reading aloud, or we can use it to develop other reading skills. Students enjoy reading 
because the texts that are taken from children´s books are based on their needs and they 
describe the world through children´s eyes. These texts are something that they would 
choose in a library.  
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According to the previous paragraphs, the texts can help in the self-development of 
students. If they see that the text is not difficult for them to read and they can understand 
the meaning, they may try to read these stories at home for pleasure. It may also happen 
that students know the plot of the story from the Czech translation or a film that was based 
on that story. This situation might enable students to understand the text better. It is very 
difficult to form a habit these days because children are obsessed with computers and 
television and they have no time for reading.  
As previously stated, reading is one of the skills that are demanded.    
Good teachers should show the students the best way to develop this skill. And the best 
reward for us would be that the students read for their pleasure and not because of an 
obligation. Reading an authentic text could broaden their horizons in English and 
children´s literature could be the best place to start.   
This diploma thesis is based on all of the arguments that I have already mentioned. 
In the theoretical part, I will try to provide some valuable facts clarifying what methods 
and approaches are important in the reading process and what skills should be developed. 
This part also describes children´s literature in general, its benefits for children and 
language. The theory will be compared to the practice in the second part of the thesis. 





 grade. The lesson plans are broadened by the reflections that analyze 
ideas and problems that occurred in the common classroom. This part contains suggestions 
on how to use these plans in class. I hope these reflections might motivate and bring some 
inspiration for other teachers of English to use children´s literature during their teaching. 
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I. Theoretical Part 
1. Reading 
 
“To learn to read is to light a fire;  
every syllable that is spelled out is a spark.” 
Victor Hugo 
 
“We read to know we are not alone.” 
C. S. Lewis 
 
1.1 What Reading Is  
 
Reading is one of the skills that a student has to manage during the learning process.   
As a receptive skill, a student gets the information from the text which he can see. 
According to Harmer, reading has the function of decoding the message and understanding 
the language of the writer. There is an interaction between writer and reader. A writer uses 
language to express his ideas. A reader has to decode this information according to his 
knowledge and experience and then reconstruct the writer's thoughts (Harmer 1991, 200, 
201).  
Harmer (1991, 200, 201) also divides reading into two categories, instrumental and 
pleasurable. Instrumental reading takes place when we have to get concrete information 
about something, or to get some instructions. The other reason for reading is pleasure. 
Instrumental reading can be pleasurable too, depending on the type of text. 
There are many reasons to teach reading skills. These days many people work for 
multinational companies where reading texts in English might be a daily routine. Students 
should start to read short and easy texts. When they manage the basic techniques, they can 
continue with more difficult ones and get some experience with authentic texts for their 
future careers. When students know some techniques how to read texts in a foreign 




Furthermore, a text can present students with some grammatical structures. Students 
may not remember everything but some examples can stay in their minds and they will be 
more confident during the next practice. Moreover, the text shows new vocabulary that can 
be used passively. If the text is interesting and appropriate for students, the learning 
process will be more successful. 
Finally, reading provides a good model of writing. While teaching writing, students 
have to see the examples of style, useful phrases and vocabulary that they are going to 
write. Texts provide very good samples. It also shows correct interpunction, sentences and 
their construction, how paragraphs are made, what linking words are used, etc.  
On the other hand, reading can be used for teaching pronunciation and encouraging 
fluency. For the elementary students it is very helpful to see that the written language and 
the spoken language are not the same. These students have to find how the written words 
are used in the spoken language. They can practise and read aloud in the classroom. This 
activity would give them more confidence in using a foreign language.  
According to Harmer, there are many skills that can be developed by reading. Harmer 
(1991, 202) divides them into the following categories: firstly, general understanding 
when students are able to talk about the main points of the text after they have skimmed 
(which means “running the eyes over a text to get a quick idea of the gist of a text”) the 
text at first.  
Secondly, reading can be also focused on getting specific information. Students have 
to find specific details in the text while they are reading. This activity is referred to as 
scanning. During this activity students do not have to understand everything. They are 
looking for some information they were asked about. Although in some cases, students 
have to find all the information they need. The difference is that by reading for specific 
information, students are looking for a key word and other information is ignored (Harmer 
1991, 202).  
Finally, reading for detailed information is based on catching all the information that 
is given, as Harmer suggests, the personal details of a specific person – his name, surname, 
home phone number, mobile phone number, adress, email, etc (Harmer 1991, 202). 
Above all, Harmer (1991, 202) suggests that the most difficult activity that can be 
done by the reading process is interpreting text. Students have to understand the text 
literally, they also have to find its functions and meaning in a non literal way. To know the 
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meaning and function, students usually have to know some collocations of a foreign 
language and the way of using the language.  A reader also has to be orientated in some 
cultural knowledge because each language is as different as the culture. On the other side, 
it is sometimes very difficult to encode the text because we do not have the same shared 
knowledge as the writer has. His encoding may be too difficult for us to understand. This 
brings us to another problem connected to reading. There are some readers that go through 
the text passively. They just read and do not think about the meanings that may be hidden 
in it. For example, there are a lot of hidden symbols in fairy tales. They show the reader 
what is right and what is wrong according to the shared knowledge. A reader, who goes 
through the text passively, will not see these warnings. He will only see the story, its plot. 
But the function of fairy tales is to show people how to behave, and how bad habits are 
punished. This is the reason why fairy tales were so popular through the centuries – 
because of their moral value.  
To sum up, reading is very useful in the learning process. Students can see authentic 
material and the more they practise, the more confident they will be during this activity. 
Reading should be developed from understanding a short and easy text to more difficult 
ones which could bring more pleasure. Reading is not only about understanding, but also 
about developing vocabulary, pronunciation (while reading aloud), syntactic structures, 
and writing. While reading, there are many skills that can be practised, for example, 
general understanding, reading for specific or detailed information, interpreting the text. 
When teachers choose the activity, we have to think about our students – age, level, 
knowledge. There is a danger of choosing inappropriate texts and students may lose their 
motivation. Reading should bring them more confidence and hope that they can read and 
understand the authentic texts. Reading should develop their skills and be planned step by 
step according to their level and experience of the language. 
  
1.2 Reading Process 
 
To make the reading process meaningful, we have to think about all the aspects that 
are connected to it, for example, text, setting, reader (his knowledge, age, experience), the  
reader´s background (social, cultural), strategies, interaction of mother tongue, etc. 
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Moreover, we have to consider our purpose for reading and the stages that are included in 
the process.  
 
1.2.1 Stages of the Reading Process 
 
Over the years reading was defined in many ways and from many perspectives. 
These definitions contain the theories of how our brain works while reading.  
According to Carell (2007, 14, 15), reading activities are based on the written 
language. Students should know the symbol system of the language and transform these 
symbols into either the sounds in oral language or graphic shapes in written language. 
These sounds and shapes are connected to the structure of the language and the syntactic 
relationships. These forms express meanings. To find a meaning in the text is the final part 
of the process.  
Carell (2007, 15) divides the process into three stages. It starts with our eyes. To 
receive the information from the text, we have to see it first. This optical stage melts into 
the perceptual stage which then melts into the syntactic stage. All these stages work 
towards the meaning, which is the final product of the process.  
According to Goodman, there are five processes at work in our brain whilst 
reading. They are recognition-initiation, prediction, confirmation, correction, and 
termination. During the first process, the brain recognizes the graphic symbols and initiates 
reading. This process is optical, students scan through the reading and predict this 
information in the text they see. Prediction is the next process that our brain does during 
reading and it is followed by confirmation – we have to verify our predictions. This 
process goes hand in hand with correction. If out predictions were wrong, we have to 
correct them. Finally, the last process is termination. Our brain terminates the reading 
when the reading task is completed (Goodman in Carrell 2007, 16). 
Another theory is based on Gray, who suggested four steps in the reading process. 
These steps are perception, comprehension, reaction, and integration. Perception enables 
students to pronounce the word and make it meaningful. Comprehension is needed while 
we are reading in the context. We put the meaning into the context of the text. Reaction is 
an ability to make a judgement about what was said by the author of the text. And finally, 
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integration is to see the new ideas in our personal perspective (Gray in Zintz and Maggart 
1989, 15).  
Having said this, the reading process is not only about knowing the meaning of 
words that form the sentences, but also about reading between the lines, finding the 
meaning in the context and passing our own judgements about the text. This ability in the 
reading process should be the one that is demanded. Developing reading skills should go 
step by step towards this aim.  
 
1.2.2 Top-down and Bottom-up 
 
There are two kinds of processes in reading: top-down and bottom-up. According to 
Harmer (1991, 201), these terms can be linked to the difference between looking down on 
something from above, to get an overview, or being in the middle of something and 
concentrating on all the features. Metaphorically, the difference is between looking at a 
forest or studying the individual trees within it.  
During the top-down process, students get a general knowledge of the text. They can 
get a basic understanding about what to expect during the follow-up activities. On the other 
side, the bottom-up process is focused on individual aspects and detailed information. 
According to theoretical studies, the best way to read is to interact these two 
processes. General understanding enables students to see the details better. Moreover, a 
detailed study of the text helps to get a general understanding of what the text is about. 
 
1.2.3 Intensive and Extensive Reading 
 
While studying theoretical studies, the distinction between intensive and extensive 
reading is discussed. Intensive reading is defined as reading that is more concentrated, less 
relaxed, and pleasurable in contrast to extensive reading (Harmer 1991, 204). Teachers 
have to provide some help and intervene to the process. Extensive reading, on the other 
hand, is done by students themselves, they are on their own and teachers do not interrupt 
the process.  
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Intensive reading requires more responsibility from teachers. We have to provide 
appropriate guidance during the process. We have to know the abilities of the students, 
choose suitable texts and tasks to develop reading skills, give clear instructions, and 
monitor the class. The role of the teacher is very important. Before reading, teachers have 
to choose a text that is suitable for students and think about the ability, knowledge, and age 
of their students. We have to know the text, consider all possible problems that might 
occur, and put the text into the context of learning. We also provide an introduction and the 
reasons for reading. The introduction has to be clear and interesting. If it is too long, 
students will lose their concentration. The introduction should involve students because 
younger learners do not like lectures where they cannot take part in them. Moreover, the 
reasons for reading have to be meaningful. Otherwise, students will not work (only 
because of obligation). 
During the reading process, teachers have to monitor the class and provide help when 
we are asked to do so. Sometimes teachers intervene too much, provide inappropriate help, 
or translate the text for the students. This might ruin the whole process. 
Teachers have to guide the follow-up activities. We have to evaluate the process and 
present appropriate activities that summarise reading. We are also responsible for a 
summary, so students can see that they passed all the stages that were presented at the 
beginning. 
The second type of process is extensive reading. It provides a number of benefits. 
Students can do the task at their own pace and go back to the text if they need to. 
Comprehension skills are developed, so are passive and active vocabulary.  
As Nuttall says, while talking about extensive reading: “We are moving from the 
classroom into the private world of reading” (Nuttall 1982, 167). Teachers are not the 
creators and guides in this process, but we are still concerned. The responsibility of reading 
is moving towards students. Teachers might present some books that we choose for our 
students according to their interests and knowledge. The key point in this process is that 
students choose a book and read it for pleasure. The role of the teacher is to develop 
reading habit here, not to present the task based on the text. Teachers are sources that can 
provide help and advice when choosing a book.  
To sum up, there are two different kinds of processes in reading. In schools, we 
usually use intensive reading that is guided and controlled by teachers. On the other hand, 
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the responsibility of teachers should be to create a reading habit and change intensive 
reading to extensive reading that is made for pleasure that it is not controlled and 
monitored by teachers. Extensive reading is very valuable because students are not forced 
to read, they do it because they want to. Christine Nuttall provides an interesting slogan in 
her book: “The best way to improve your knowledge of a foreign language is to go and live 
among its speakers. The next best way is to read extensively in it” (Nuttall 1982, 168). The 
purpose of reading is not to choose one part of the process, but to present the reading in a 
complex way that enables students to enjoy it.  
  
1.2.4 Aspects of the Reading Process 
 
The reading process is influenced by many aspects. Teacher should think about 
these factors when they create their lesson plans for reading. A teacher has to consider all 
possible problems that could appear during the lesson to make the process succesful. The 
aspects that can influence the reading process are divided into two chapters – text and 




A very important factor is the text that we are going to read with our students. This 
text should be chosen well. It should be interesting and intriguing for students (this 
depends on the particular group of students) and depends on their knowledge. Difficult 
texts would show them how much they do not know. We want to show them that they can 
read in English and they can understand without problems. To make the activity 
interesting, teachers should make a good introduction and be motivating.  








Another very important factor is the reader. While thinking about reading activities, 
we also have to think about the reader as a person. We have to consider the age, interests, 
ability, experience and knowledge. We have to know our students to make the activities 
suitable for them. It is impossible to ask small children to make a critical judgement of the 
text because these skills are not developed yet. Thinking and abilities change during school 
attendance and we, as teachers, have to consider it.  
The reading process should be developed step by step for many years. We should 
start with easier activities in lower levels that require simple brain activities. These 
activities should be concrete (activities of action) because young learners are not able to 
think about abstract things yet. According to Zintz and Maggart (1989, 46, 47), activities of 
action are, for example, dramatization, activities that involve the senses, movements, 
gestures, etc.  
When these skills are developed we can continue with more difficult exercises that 
involve observation. The role of the teacher is to show his students a good example of 
doing the action. It is, for example, demonstration. Abstract thinking represents the top of 
the pyramid. Students have the general knowledge and they know how to solve a problem 
because they observed the teacher. They can work with abstract ideas and concepts. They 
can make a critical judgement. To get to the top of the pyramid is a long way. Well–
planned reading lessons can help the students to reach it. 
 Moreover, the reader is influenced by psychological, social and cultural factors. In 
this case we have to consider the family and how it effects education. Some parents are 
able to help their children in the learning process, they ask them about grades and 
homework, they enable their children to live in a rich oral language environment and they 
care. On the other side, there are a lot of parents that have no interests in their children´s 
education. They do not understand the purpose of school system. Life in these families can 
be disrupted and problematical. Children have no space to learn, in many cases they have 
no motivation and usually fail in the learning process.  
Problems associated with reading exercises could be physical problems such as 




 Another problem in today´s schools are cultural differences. There are many 
foreign students that attend Czech schools but their culture is not similar to other children. 
Teacher should know at least some aspects of their culture and think about possible 
problems that can appear. These minorities have different experiences of the world, first 
language, cultural background, and in some cases religion. Knowing the first language can 
be really helpful because it influences the second language in all aspects (word order, 
sentence structures, writing, speaking, etc.). But this is a specific problem in classrooms, 
not the general aspect of reading. 
To summarize, there are many aspects that can affect the learning process, in our 
case reading. As has been said, the reading process can be influenced by the choice of the 
text, and the personality of the reader and his background, such as family, nationality, 
health, etc. Teachers should consider these problems and try to base their lesson plan on 
this knowledge to make the whole process successful.  
  
 1.3 The Skills of Reading 
 
During the reading process we try to create an independent reader. To educate such a 
student, we have to go step by step through various developmental skills. We should start 
to teach word-recognition skills, followed by comprehension skills, and study skills. Our 
purpose for reading should be to help our students become critical readers. This kind of 
reader is able to understand the text, evaluate it, see the reasons, and solve the problems.  
  
1.3.1 Word - Recognition Skills 
 
The most basic skill in reading is to recognize words. Students have to know the 
meaning of the words that are used in the reading material. This skill forces students to 
develop the dictionary habit to find the meaning of new words or meaning of old words in 
new contexts. 
Word–recognition skills are those that enable students to recognize words 
independently while reading. Students memorize some words during the reading process. 
This also requires other skills that have to be developed. A lot of reading material for 
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young learners is provided by illustrations. In this case students can make a link of a word 
and a picture which would help them to memorize it.  After that they are able to name the 
word according to the picture.   
In word-recognition a reader combines recognition of the meaning to words. Now he 
can understand the story. Moreover, he is learning about the sounds that are represented by 
those words. He is able to pronounce them and tell the story aloud. The role of the teachers 
is very important. We have to provide help for the students during the lesson. He connects 
the topic and the text, he makes it meaningful by making comments and asking appropriate 
questions. 
Word-recognition skills include “all skills that students have to make to “unlock” 
words independently and rapidly while reading” (Zintz and Maggart 1989, 255). 
According to Zintz and Maggart (1989, 255), word-recognition skills are: 
 
1. Remembering visual cues in a small number of words. 
2. Using picture clues for story meaning and word recognition. 
3. Building a large stock of common words recognized at sight. 
4. Identifying new words by using context clues in the rest of the 
sentence.The child will be able to make predictions about words and 
confirm the prediction. 
5. Using a sequence of phonic analysis skills. 
6. Using structural analysis skills. 
7. Learning to use dictionary for help in both pronunciation and word 
meaning.  
 
 This reading process should be based on a story that contains no more than fifteen 
to thirty words. Combinations of the pictures and the story make the reading process easier. 
 Word-recognition is the basic skill that has to be managed during the learning 
process. It is the first step toward further reading. Students should know that everything 
has its meaning, sound and place in the sentence. This skill develops thinking although 
some abstract words might be confusing for young learners. To practise reading from the 
beginning of the learning process at school would be very helpful for the next steps in 
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learning. Students would be more confident during the following activities; they would feel 
that it is something more natural.  
 
1.3.2 Vocabulary Development 
 
 When reading an authentic text, the basic skill that has to be developed is the ability 
to work with new vocabulary and guess from the context. The material is full of new words 
and students have to know where they can find appropriate information, for example, using 
a dictionary.  
 Zintz and Maggart (1989, 362) mention that each student has several vocabularies: 
oral vocabulary, which he uses in conversation; listening vocabulary, which enables him to 
understand others; reading vocabulary, which he obtains during reading exercises; and 
writing vocabulary, which he uses to express his ideas on paper. For young learners 
listening vocabulary is the largest one. During the learning process the other areas of 
vocabulary are developed.  
 To understand an authentic text, we have to show our students how to use a 
dictionary. We should start with a translational dictionary, to show our students how to 
find the words they need, and what kinds of symbols there are. When they learn about this 
kind of dictionary and practise a lot with it, they can focus on using monolingual 
dictionaries.  
 When teaching vocabulary, we have to show our students that one word can have 
more meanings, so they have to choose the one that is suitable for the text. We should also 
focus on figures of speech that can be represented in authentic materials. The best strategy 
is to find a text that has some figures of speech, such as simile, metaphor, irony, hyperbole, 
personification, synecdoche, and metonymy (Zintz and Maggart 1982, 368), and highlight 
them (figures of speech are discussed in details in the following chapter about vocabulary 
problems). Students know the terminology in their mother tongue (depends on the level 
and age). We have to explain to them that each language may have similar or different uses 
of figures of speech. We have to show them, according to the examples, how to interpret 
them. We should focus on the similar figures of speech in our mother tongue, or to find an 
example that has a similar meaning but different form in the first language.   
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 Alltogether, vocabulary development does not only include learning new words, but 
also the knowledge and ability of how to work with these words. Students might know the 
meaning of a word, but the context gives it a different meaning. Vocabulary development 
is about the ability to learn new words. Moreover, it is about using a dictionary 
(multilingual and monolingual dictionary), guessing from the context, and the ability to 
recognize the figures of speech, as simile, metaphor, irony, hyperbole, personification, 
synecdoche, and metonymy. Students should know these figures of speech from the 
lessons of their mother tongue. In reading the authentic text, they should see some 
examples and be able to contrast these features with their knowledge. Sometimes these 
figures of speech are similar to the first language, on the other side, there are some 
examples that have to be found in the dictionary. Vocabulary development and using the 
dictionary is a very important step to in being an independent and critical reader. 
 
1.3.2.1 Vocabulary Problems 
 
The biggest problem with reading is that students' vocabularies are not rich and 
developed enough to read in English. According to the research, an average native reader 
recognizes about 50,000 different words in his mother tongue, while a reader, who reads in 
the second language, can recognize only 3,500 words (Nuttall 1982, 65). This might be a 
little confusing. But on the other side, the native reader did not learn all those words during 
one reading exercise, he had to read a lot of texts. 
Reading in the second language has to be developed step by step, as it was 
mentioned before. The same process is applied to learning our mother tongue, we start to 
read and then we read more and more to get some knowledge, in our case more 
vocabulary.  
Students should be trained in using dictionaries and have a lot of practice with 
them. There are also some aspects that make word-recognition difficult. According to 
Nuttall (1982, 76-78), there are several features of language that cause problems; firstly, 
our students have to deal with idioms, which are several words together but have a 
different meaning. This might bring a problem in understanding because students might 
know the meaning of these words but together they express a different phrase. Other 
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examples of transferred meanings are metaphors and metonymies, which do not mean what 
at first glance they seem to mean. In children´s literature, there is a great amount of 
metaphors that could provide most of the problems in understanding. Students should be 
aware of this and be able to find all meanings in the dictionary. After that, they have to 
choose a correct meaning according to the context. The same problems might be provided 
by word with several meanings, synonyms and antonyms. Writers usually use a different 
word with the same meaning, so they do not have to repeat the one that they already used. 
This may bring some problems because students do not know all these synonyms. Finally, 
irony can be very problematical because it may lead to misinterpretation. Students might 
not be able to recognize that the writer used irony in his text.   
Altogether, there are many problems that can occur during the reading process. As 
teachers, we have to try to avoid them. The first step is to know the text that we use very 
well, so we can predict potential problems before the lesson. If there are any figures of 
speech, we should focus on them. The second step is to teach our students how to work 
with a dictionary effectively during the reading task. This skill cannot be developed after 
one lesson. It needs more time to be trained. When students are confident in using a 
dictionary, it will not take them a lot of time to look up key words.  
 
1.3.3 Comprehension Skills 
 
After developing vocabulary skills, we can continue and start to practise 
comprehension skills, which are not only based on the meaning of words, but also on the 
meaning of the whole text. This is the next level of reading development. This process, 
according to Zintz and Maggart (1989, 298), is composed of five elements: reader, text, 
setting, task, and situation organizer. The reader has to read the text that is given to him. 
This process is influenced by the place (classroom, library, etc.) and the task. The task 
cannot be omitted in the process, it includes instructions and it guides the reader. The 
whole reading activity should be interacted by a person that is responsible for it such as a 
teacher.  
To raise a comprehensive reader, teachers have to think about many factors that are 
included in comprehensive thinking. The first aspect is a schema in foreign language. 
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Native speakers know the patterns of their language but students do not. Native speakers 
grew up surrounded by this language; students have to get a chance to be in contact with it. 
These schemata have to be presented in the reading process. Each language is different and 
according to these various structures, different thinking is demanded during reading texts 
in second or foreign language. Schema is something in our mind that we can connect to 
real objects, actions, or feelings. These imaginations are created during our whole life. It 
depends on our knowledge and experience. They can be changed by different experience or 
knowledge. We all have these schemata in our mind but they are connected to our mother 
tongue. When we study another language, we have to make new schemata.  
As has been mentioned before, a good reader has to understand the text literally. 
Literal comprehention includes word-recognition. Moreover, it includes the understanding 
of the meaning of sentences, and the writer´s ideas. A reader has to think about the 
organization of the text, its paragraphs, and the meaning of the context. But understanding 
the text literally is not enough. A good reader should have an inferential skill. These skills 
enable the reader to find a missing connection in the text and in his knowledge and 
experience of the world. He is able to read between the lines. There are examples, such as 
metaphor and anaphora, which activate inference during the reading process. Zintz and 
Maggart (1989, 309) mention many activities that can be used to develop inferential 
thinking while teaching reading: 
 
1. To read riddles that requires students to utilize clues to infer “what am I?” 
2. to draw a picture about the story that was read (students have to understand and 
use their imagination to express the meaning on the paper) 
3. mystery stories that do not have an appropriate explanation; students must 
provide satisfactory conclusions about the mystery 
4. to ask about the ending of the story before the final page is read  
 
All skills that were mentioned before include such cognitive activities as 
explaining, inferring, identifying relationships, cause-effect, compare-contrast, conclude, 
generalize, summarize, discuss, paraphraze, analyze, and prove. This kind of thinking is 
called convergent thinking (Zintz and Maggart 1989, 317). 
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Other skills that can be practised by reading are more difficult. These skills 
cooperate with different thinking. This kind of thinking is called divergent and these 
activities encourage students to respond to different types of questions and problems with 
open, creative, and imaginative answers (Zintz and Maggart 1989, 317). These activities 
might bring more than one correct answer. This kind of thinking is developed by creative 
and critical comprehention. When choosing the activities, teachers have to think about 
students because these skills are not developed in low level classes.  
Zintz and Maggart (1989, 317, 318) describe both of these comprehentions in 
details. In creative comprehention, students are able to see the problem from more than one 
perspective. They can think about more solutions, various possible answers, and see many 
points of view. It also brings an ability to make clear arguments for their solutions and 
discuss the problems. Finally, critical comprehension is the most difficult technique of 
thinking. Students have to prove that their solution is correct and why they think so. They 
have to discuss the problem and they have to express their arguments clearly. This skill is 
not only about understanding the text, but also about expressing ideas, using language, and 
making arguments. Students have to find the truth and assess the validity of given 
information. They have to agree or disagree with others and defend their thoughts. 
Altogether, comprehension skills are not only about techniques that should be used 
by teachers, but also about developing thinking, vocabulary, and presentation of student´s 
thoughts. Teachers should start with developing convergent thinking and follow towards 
divergent thinking. All activities have to be based on the level and age of their students to 
make the process successful. Teachers are also responsible for showing students some 
examples of patterns, anaphors, and metaphors while using authentic materials. All these 
activities help to develop thinking in foreign language.  
 
1.3.4 Study Skills 
 
 Having mentioned word-recognition and comprehension skills, we should discuss 
study skills that are very important for future learning and self development. Study skills 
are based on student´s mastery of reading comprehension skills. 
29 
 
 Study skills are divided into four main areas: “location of information, organization 
of information, interpretation of information, and applying the study skills” (Zintz and 
Maggart 1989, 342). When a student is trained in all these cathegories and he succeeds, we 
will have an independent reader.  
 Locational skills include those that enable students to use the book in effective way. 
Students use reference books (in our case a dictionary to find meanings of unknown words 
and figures of speech, or grammar books to study, for example, a sentence structures), they 
are able to find all information that are written in the book, for exemple, the title, the 
author, the date of publishing, glossary, appendix, etc. This information shows them the 
background of their reading.  
 Another area of study skills is organization of information. Students locate the 
information from the text. Now they have to organize it for use. Students make a summary 
or an outline. They can also see whether or not they missed any information they need. 
Writing outline of a story might be very difficult for children. This skill has to be 
developed step by step, we have to show the exemples and enable our students to practise.  
 Interpretation is the next step after location and organization. In this case students 
organized all information they needed and they have to use it to discuss the key points, for 
example, main points of the plot of the story. They have to understand the text, find the 
general points, and be able to present them and discuss.  
The last step is to apply the information that was found. It is, for instance, applying 
the same vocabulary that was used in one text to another material. Students can also use 
the information in other skills, such as writing and speaking. The range of application is 
wide. 
 To summarize what was said, study skills are very important for self development 
and future learning. Students learn how to work with information, locate them, organize, 
interpret, and finally apply. They are told where they can find appropriate explanations and 
they try to work with these sources. Study skills are not only about theory, but also about a 
practical part of learning. When students know where to find explanations and all 





1.3.5 Oral Reading 
 
As has been mentioned before, oral reading is an effective tool to teach 
pronunciation, pitch, rhythm, and intonation. Young students usually like to read the text, 
exaggerate the sounds, and read role plays aloud so they can match the sounds to the 
actions.  
 On the other hand, there are many problems connected to oral reading. The first 
aspect is the reader himself. Some students like to show their ability to amuse the others, 
imitate someone. But there are also students that are shy and do not like to speak in front of 
the others. These students might have many reasons for being shy, for example, speech 
defect, hesitation, stutter, problems with pronunciation in general, etc. If we have such a 
reader in our class, we cannot force him to read aloud very often. It could damage his 
personality and self-confidence. 
Big disadvantage is that in general reading, for example at home, we use silent 
reading. According to this, oral reading is only practised at school. As it was said, most of 
young readers like to perform and read aloud. On the other side, older students might not 
see the pleasure in amusing their schoolmates. Teachers have to think about the students, 
because if they use oral reading inappropriately, they might ruin the whole lesson.  
 Another aspect that is very important in oral reading is the text. If the text is too 
difficult for students and we force them to read it aloud, students will lose their motivation 
and it will cause them much discomfort. The text should be appropriate for students – not 
too easy and not too difficult. There should be presented vocabulary that students know 
and that is useful for the learning process.  
 Oral reading should be interesting not only for the reader, but also for the listeners. 
The reader should entertain his audience, give them important information, or complete the 
task that was given. Oral reading is more difficult than silent reading. Students have to 
pronounce words correctly, think about intonation, amuse the audience and, of course, 
think about the meaning of the text. They have to do all things in one moment. 
Although oral reading has many disadvantages that were discussed, it should be 
presented in learning process in appropriate form for students. Silent reading might be very 
effective for learning because everyone can use his own pace and techniques to solve the 
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task that was given. On the other side, oral reading can change monotonous lesson and 
amuse students. 
 
1.3.6 Understanding and Outcome 
 
 While developing any kinds of skills, teachers are usually focused on the final part 
of the process: understanding and outcome. Students' understanding and the outcome 
provide a feedback, for example, the text was appropriate for students, clear instructions, 
suitable task and questions, etc.  
 According to Harmer (1991, 312, 313), outcome can have many faces. Firstly, an 
outcome that does not require language, for example, to make something according to the 
text (to draw a picture), arrange, complete, or check something. Some outcomes require 
written language, as fill in the gaps, complete the chart, answer the questions, complete the 
handout connected to the text, write a summary, write the ending of the story, translation, 
group work, etc. Moreover, outcome might involve spoken language, for exemple, 
dramatization and role play, which require complete understanding of the text. Students 
study the text and perform it in front of others. Performation is the outcome. A discussion 
is other kind of spoken outcome. Students have to answer some questions according to the 
text and present their thoughts to others. Others can agree or diagree with different 
statements. 
It is sometimes very difficult to get the information about outcome because some 
students might have copied the answer from their neighbours, some of them might have 
not cooperated with others during group work. It is very difficult to say whether students 
have made progress or not. The lesson is too short to discuss all points with everyone. 
There is often a danger that teachers choose the same type of texts and ask similar 
questions. Students get used to it and become bored during the next tasks.  
 As good teachers, we should provide a wide range of texts and tasks. Students 
should see that there are many different ways of reading, and according to that, many 
different outcomes. The reading process should be changed, provide various tasks and 
purposes, so students will not be bored and motivation will be increased.  
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 The purpose in reading process is very important. Students have to know why they 
read that text, what the purpose is. Without knowing the purpose, the reading would be 
meaningless. The other important aspect is to get a suitable task and clear instructions. 
Feedback shows the success or failure of the process. Teachers can see if students 
understood. It also shows if the outcome was realized.  
 To sum up, understanding of the text influences the outcome and the outcome is 
very important for teachers. It is a kind of feedback; it refers of the whole process of 
reading. There are many kinds of outcomes. A good teacher should change them and train 
his students to practise different skills. Various kinds of tasks and outcomes can increase 
the motivation and interests in reading in foreign language.   
 
1.4 Summary of Reading 
 
Reading is, as has been said, one of the receptive skills that students should manage 
during the learning process. While reading, we decode messages that were hiden there. 
Reading skills should be developed step by step from understanding shorter and easier 
texts to more difficult ones that would bring more pleasure from reading process.  
The process of reading, in a simple description, starts with the eyes, continues with 
perception and goes towards the meaning. Meaning or the message of the text is the final 
product. The reading process can be also described as top-down, which means to get a 
general knowledge about the text, and bottom-up, which means to focus on individual 
aspects and details of the text. Moreover, the process can be described as intensive reading, 
which is an activity controlled and guided by teachers, and extensive reading, which is 
done for pleasure and it is not controlled by teachers. It is usually done at home and it is 
very important for further self-development. 
The process of reading is influenced by many factors. Teachers should know these 
factors when they create reading activities for their students. The first area that can 
influence the process is a text. The text should be appropriate to student´s level, 
knowledge, abilities and interests. Another area of factors is connected to readers. Readers 
can be influenced by family, nationality, health, interests, etc. Teachers should consider all 
these factors to make the reading process meaningful and successful. 
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The main goal of reading is to create an independent reader. In addition, teachers 
should go step by step through different skills to achieve this goal. The first step is to 
develop word-recognition skill, which is the basic skill of reading. Students recognise 
meaning of words, their place in the sentence and their sounds. They also start to think in 
abstract way. Another skill that is demanded is vocabulary development. Students can look 
up new words in dictionaries and they can guess from the context. On the other hand, 
vocabulary can bring many problems, such as figures of speech, idioms, unknown words, 
misinterpretation, etc.   
Word-recognition and vocabulary skills are followed by comprehension skill. This 
skill includes the previous skills. It is based on thinking, vocabulary, and presentation of 
students´ thoughts. The process goes from convergent thinking, which includes activities 
as explain, identify, compare, summarize, etc., to divergent thinking, which is based on 
more difficult activities, for example, solve the problem, create and imagine particular 
things. These activities are based on more possible answers. 
The last skill that was mentioned before is study skill. It is very important for self-
development and future learning. When students manage this skill, they will be more 
independent and self-confident readers. This should be the goal of the reading process – to 
train a student who is able to continue and make a progress in further studying.  
Alltogether, reading a text is not only about understanding and decoding messages, 
but it also shows the patterns of vocabulary, collocations, pronunciation, and syntax. 
Moreover, various tasks can bring different outcomes that students can practise, for 
example, speaking and writing as follow-up activities. Outcome provide a kind of feedback 
because it refers to the whole proces sof reading. Teachers should choose different types of 
outcomes and train students in various skills. In addition, interesting and various outcomes 





2. Children´s Literature 
“Life itself is the most wonderful fairy tale.” 
Hans Christian Andersen 
 
“And above all, watch with glittering eyes the whole 
world around you because the greatest secrets are always 
hidden in the most unlikely places. Those who don´t believe 
in magic will never find it.” 
Roald Dahl 
 
“Good children´s literature appeals not only to the child 
in the adult, but to the adult in the child.” 




2.1 General Characteristics of Children's Literature 
 
 Children's literature might seem to be defined as the books written for children and 
the books read by children. According to the literary critic Peter Hunt, this definition is not 
so simple and the boundaries of children's literature are wider that one might expect. Hunt 
(1994, 4, 5) suggests that concept of childhood differs in various cultures and furthermore, 
in the families.  
 Hunt (1994, 5) mentions Piagetian definition of childhood: “children are people 
whose minds and bodies have not yet matured in various definable ways.” From the 
literary point of view Hunt considers children as developing readers who need different 
types of the texts than adult readers.  
Children's literature offers various kinds of books and genres these days. As a result 
of the large number of the books, it is almost impossible to define children's literature 
generally. We can say that children´s books are important from the educational, social, and 
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commercial point of view. And of course, they are influenced by adults. As A. A. Milne 
wrote: “Children's books are books chosen for us by others; either because they pleased us 
when we were young; or because we have reason for thinking that they please children 
today; or because we have read them lately, and believe that our adult enjoyment of them 
is one which younger people can share. Unfortunately, none of these reasons is in itself a 
sure guide” (Milne in Hunt 1994, 1). The writers and manipulators of children's literature 
are adults, not children who are the readers of these books. Adults dictate what children 
can read, they create the boundaries. Hunt (1994, 17) divides them into two cathegories: 
“book people” and “child people” where the first group can be compared to critics, 
theorists, literary establishment readers and the second one to parents, teachers and non-
professional readers. 
The position of children's literature was not always the same. The origin of 
literature for children goes back many centuries. Firstly, there appeared tales and myths 
that were produced orally from one generation to another. These stories were not written 
for children initially. This is known as non-intentional literature. People told these stories 
to keep culture, traditions and general knowledge of the nation alive. These stories were 
told to children later to scare them, to make them more cautious. The oral tradition enabled 
form and change many stories to similar variations that were later written and published by 
the collectors of folklore. These variations show the different social backgrounds. These 
stories are known today and can be read in many books of many authors. 
 When intentional literature (written for children) appeared, its function was very 
different from today's literature. These stories were written for a specific purpose, mainly 
moral and religious. The authors did not try to be close to children, the texts were full of 
moral warnings and patterns of behaviour. The characters were only black and white, so 
the bad people could not be better, they could not change. The language was poor, there 
were many cliches, repeated phrases, and no metaphors. These stories were usually written 
by the priests who presented the moral tradition there. In about 1850, as Hunt (1994, 8, 9) 
mentions, the books began to move from the didactic to the recreational. A hundred years 
later children's literarute was established as a distinctive area. 
 Fortunately, children's literature had been developed by many authors and its 
position and function became more satisfactory for the readers. The functions are 
educational (they learn something), formative, and aesthetic (Hunt 1994, 9). It should bring 
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amusement, imagination, fantasy, practice of pronunciation, etc. The vocabulary is easier 
for readers, it has simpler plot. The books tell the story rather than show. The main 
characters are usually children because they are close to a young reader. The world is 
divided in two parts – good and evil, which usually fight against each other. The topics and 
genres are focused on all the functions that are typical for children´s literature. If it is not, 
we deal with literary trash.  
 This kind of literature is focused on many genres. We can start with fairy tales that 
can be traditional (based on folklore), or created by author. Stories with child's hero or 
heroine are very popular. They can take place in genres of sci-fi, nonsense, fantasy, love 
stories, adventure stories, or horror stories. The plot does not have to be about children, the 
main hero can be an adult or an animal. A very important point is that the story is 
interesting for children, it shows the world in similar way to children's minds. The story 
has to be amusing, full of pictures and rhymes. According to the collection Children's 
Literature in English in the Terms of the Millenium, there are also many kinds of poetry; 
for instance, nursery rhymes and poems with many topics - riddles, lymerics, etc. (Mánek, 
et al. 2002, 56, 57, 58). Similarly Hunt suggests that the boundaries of children´s literature 
are very ambiguous and the type of writing very different.  
 To sum up, children's literature has existed for many centuries and it has been 
through many changes during this time. Fortunately, this long period enabled many genres 
and forms to develop; hence, it is very difficult to make a general definition because of the 
number of the books. Today's readers can choose from various texts and authors because 
everyone likes different kinds of reading matter. Someone likes to read a realistic story; on 
the other hand, there are many readers that like to escape reality while reading. Children's 
literature provides many choices, so everyone is able to find an appropriate book. The 
functions of the books for children are educational and commercial; the plot is based on 
action, easier form and the main hero is usually a child. Above all, children's books are 






2.2 Reasons for Reading Children´s Literature 
 
 In the first part of the previous chapter the reading as a process has been described. 
Now we have to discuss the reasons for reading with our students. Generally speaking, 
reasons for reading are different for everyone. Someone likes to read for pleasure, the other 
one just needs some information, such as facts, ideas, impressions, etc. The reasons for 
reading in EFL classes should not only be for pleasure, but also for developing language 
and reading skills, better understanding, motivation, and to form a habit for reading in 
leisure time.  
 According to Nuttall: “Nothing can replace the motivation supplied by needing to 
read” (Nuttall 1982, 4). The reading skill is one of the skills (together with writing, 
listening, speaking, and English in use) that are required. All these skills present the using 
of language in a complex way. Teachers have to develop them, practise with students and, 
of course, motivate during the lessons.  
 The reading process can be provided by many texts, for example, articles, letters, 
leaflets, notices, diaries, etc. However, it would be difficult to motivate our students to read 
an article about, for instance, industry. This text would be boring and too unintelligible 
because of its terminology. According to the previous statement, children's literature was 
chosen for the research because these texts are suitable and very close to younger students. 
 In addition, a reading text can be a good example of written language. Students can 
see the patterns, usage of conjunctions, outline of the text, sentence structures, punctuation, 
and coherence. Moreover, it can be a source of new vocabulary. 
 Children's literature is very popular. Everyone knows at least some fairy tales or 
stories that were written for children. Moreover, adults often find a lot of pleasure when 
they read these books as the stories are easier to read, full of rhymes, pictures, and action. 
The stories can provide the world through children's eyes, sometimes misunderstandable 
for the grown-ups. In some cases it can show the examples of situations that can happen 
and how to deal with them. It can also explain what is wrong and what is right. It develops 
imagination and fantasy. For example, the genres of fantasy and sci-fi, which are, 
according to the questionnaires presented in the Appendices, very popular in all classes. 
Similarly, Sheila Egoff has writen: “Modern fantasy in its totality is the richest and most 
varied of all the genres” (Egoff in Hunt 1994, 184, 185). 
38 
 
 To sum up, the reasons for reading have been discussed from various aspects. 
Reading skill is required and usually tested. It is also a pattern of writing, it shows a lot of 
new vocabulary and sentence stuctures, students will be more confident during the next 
reading (discussed in the chapter What Reading Is). Children's literature provides 
appropriate material for reading in the second language. The stories, in general, use simple 
language and vocabulary, contain pictures that can help when reading, and develop 
students´ fantasy and imagination. Generally, children's literature should be the perfect 
start for reading in a foreign language.       
 
2.3 Benefits for Children 
 
A very important question, when choosing a text for the reading task, is what the 
benefits for our students are. There are definitely language benefits but these are discussed 
in the next chapter. In this part benefits for children´s personalities and their study skills 
are presented. 
 Firstly, children's literature should provide all the functions that were presented in 
the first chapter of this part. These functions are very important because they develop 
children's thinking, moral aspects, patterns of behaviour and their attitude to the whole 
world. Students can identify with the main heroes or the other characters of the story. 
While reading, they can escape from everyday reality and experience many adventures 
because children's stories are based on the action rather than reflexion. Their thinking has 
to cooperate with their fantasy and imagination. When reading they can meet new people, 
creatures and a lot of abstract things. They learn the new words, some of them might be 
created by the author of the story as it is, for example, done in the book Alice's Adventures 
in Wonderland.  
 Secondly, children's literature can provide a great amount of motivation if the 
teachers choose a good text, present a task and a suitable reason for reading. All these 
aspects are very important because all of them might ruin the motivation. And motivation 
is the first step to make the reading successful. 
 Finally, children's literature can help to change the intensive reading at school to 
extensive reading at home. We can provide some examples as intensive reading that is 
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guided and controlled. If we are successful, we can form a habit and motivate our students 
to read at home. Extensive reading has a big influence on the self development and study 
skills. The students have to work on their own, there is no help provided by the teacher 
while reading. They have to use dictionaries and grammar books when they do not 
understand the text. And the best way how to develop study skills is to practise.   
 The benefits might be different for everyone. Teachers should be responsible and 
provide as many benefits as possible. Students might start reading for obligation but later 
they can be motivated to read more for pleasure. 
 
2.4 Benefits for Language 
 
 As authentic material, the reading text provides the real language – “system of 
speech sounds by which people communicate with others in their social group” (Zintz and 
Maggart 1989, 70).  
 Language is generally characterized as something uniquely human. People use 
language to communicate and express their ideas and thoughts. The system can be 
produced orally or it can be written. It connects people together, expresses their culture and 
traditions. Language is a system with a distinctive structure. It can have many forms, for 
example, formal and informal language, dialects, language of social groups, etc. 
 Children's literature represents the real language and shows all the aspects of the 
system. Students can see the basic units of language, the phonemes, when they read aloud. 
They can practise pronunciation, intonation, word stress, rhythm, pitch - everything that is 
connected to phonetics and phonology. Moreover, morphological, lexical, semantic, and 
syntactic aspects can be taught while reading. The first step is to find an appropriate text 
for the purpose and show the students how these language features are used in the 
authentic texts.  
 Authentic material also provides another advantage. As a part of literature, it uses 
all kinds of language. Students can read the formal language but we can find some 
examples of informal language as well. Informal language is generally used in a direct 




 One of the functions of children's literature is its aesthetical function. These texts 
provide a range of figures of speech, which have been discussed in the the chapter The 
Skills of Reading. It is not just any reading bacause the reader is taken to a different place 
or world during the reading process. The writers of these texts often use the rythm of 
language, nonsense, strange collocations, rhymes; they create their own words and names. 
All these aspects are very interesting for the young readers. 
 All together, there are numbers of benefits for language. Firstly, students are in 
contact with all areas of the foreign language. They can be taught about pronunciation, 
morphology, lexicology, and sentence structures if we choose an appropriate text. The 
other features of children's literature develop thinking, creativity, imagination, and fantasy. 
Students are forced to think in the second language, to be in contact with it. The best way 
to learn foreign language is to be focussed on reality. Children's literature, as something 
authentic, provides the real language. 
 
2.5 Summary of Children's Literature 
  
 In the second part of the diploma thesis children's literature was discussed from 
four points of view. The first part summarized the particular area of literature. It is difficult 
to make definition of children's literature because of the various understanding of 
childhood. Childhood can be different in each culture and even in the families. 
Furthermore, the boundaries of children's literature are ambiguous because of the various 
numbers of the texts and changes in the past. The roots can be found many centuries ago 
when the stories were told by oral tradition and were not for children at first. When 
children's literature became a separate part of literature, the function was didactic or 
religious. After some time the main function was represented by recreational and 
educational reading and, of course, commercial purpose.  
 Another problem that was discussed is the influence of adults. Although the books 
are for children, the writers are adult people who can make the boundaries of the writing. 
What is more, children's literature is represented by the huge number of the texts, genres, 
styles and authors. This is made the topic very difficult to summarize. 
 Secondly, the reasons for reading children´s literature were described. These 
reasons were, for example, developing the reading skills, student´s fantasy and 
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imagination, pattern of writing, model of pronunciation when reading aloud, and finally, 
the pattern of the real language. 
 The reasons for reading go to the benefits for children and language. Children's 
literature can help to change intensive reading to extensive one. It can be a motivation for 
further reading and it also develops study skills. As stated, children's literature provides 
many functions, for example, educational and personal; it can provide experience and the 
patterns of behaviour that can be learnt through the text. What is more, the user will 
experience language benefits. A reader can see and experience everything that is connected 
to the language, for instance, pronunciation, morphology, sentence stuctures, and various 
vocabulary. The reader is in the contact with the real language.  
 On the whole, children's literature embraces a huge area of literature and it is very 
difficult to choose the perfect text that will suit everyone. On the contrary, the teachers can 
choose a very good text when they know the purpose for reading. This text can bring many 
benefits to the younger readers, such as personal qualities (benefits for readers) and 
language qualities (language benefits).  
 
 
3. General Summary   
 
The theoretical part was divided into two parts. The first part was based on the 
reading process and the skills that should be developed. The second part was based on 
children's literature, purpose for reading children's books, and their benefits. 
Reading is very useful and demanded during the learning process. It shows the 
example of authentic material. Reading skills have to be developed step by step from easier 
texts to more difficult ones. There is also more than one kind of reading: top-down, 
bottom-up; intensive and extensive reading were mentioned. Moreover, the skills that can 
be developed by reading process were summarized, for example, word-recognition, 
vocabulary development, comprehension skills, study skills, oral reading, and possible 
outcomes that can appear during the lesson. The process begins with the eyes and 
continues towards the meaning. The meaning of the text can be designed into the various 
outcomes which can bring the benefits for the reader and of course, the language. 
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On the other hand, there are many aspects that influence the learning process. These 
aspects (in the reading process) are connected to the text and to the reader. The text has to 
be suitable for the readers. This statement links the first part of the diploma thesis to the 
second one where the children's literature and its benefits are discussed.  Children's 
literature uses simple language, contains pictures and riddles, and develops children's 
fantasy and imagination. The benefits can be different for everyone because the readers are 
not the same people with the same interests (reader is another aspect that influences the 
reading process). There are also many language benefits. The texts are authentic materials 
and show all the areas of the real language. It can be a source of vocabulary, sentence 
structures, punctuation, formal and informal language.  
All together, the reading process is very important in learning a foreign language. 
The basic unit is the text and the text has to be chosen carefully. According to the benefits 





II. Practical Part 
1. The Aim of the Reseach 
 
There are aims of my research which should be fulfilled: 
 
1. to investigate if students read children's literature 
2. to investigate which books/authors they read 
3. to create and present four lesson plans that are based on the research 
4. to use different outcomes of reading, strategies to develop different reading skills 
and to analyze advantages and disadvantages 
5. to summarize the process and potential problems that occured, draw a conclusion of 
the process and present some suggestions of suitable outcomes and variations 
 
The research will be carried in ZŠ Lesní in Liberec during my teaching practice. The 





learners). I would like to analyze all aspect of the reading process and use the research 




 For my research I use this hypothesis: 
 
The use of children's literature in EFL classes that is based on the suitable choice of the 
text and different reading strategies and outcomes can develop different reading skills, 
improve the understanding of the text, and increase the motivation of the students. 
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3. Research Design  
 
 As said, the research took place in ZŠ Lesní, Liberec. According to the students at 
this school, I made criteria for my lesson plans' designs. First of all, I used a questionnaire 
(Appendix 1) to get more information about my students. This questionnaire contained 15 
questions and they were created to find the age of the children, their interests and needs, 
assumed knowledge and skills in reading. This questionaire was filled in by all students 
that were in the groups I taught. I also asked the other English teachers to answer the 
questionnaires with their groups. Finally, I got 176 questionnaires filled in by four different 
groups of students. These questionnaires were written in Czech language, so the students 
had no problems in understanding. There is also an English version of this appendix 
(Appendix 2) in the contents.  
 To be more specific, this questionnaire has 15 questions. 12 of them are close ended 
(one or more possible answers), and 3 of them are open ended. Open ended questions were 
used to find out the concrete interests in reading, students could write their favourite 
authors and books. I used these open ended questions to get some inspiration for my lesson 
plans because the taste of the teacher can be very different. A good teacher should know 
the students and include their favourite books into the syllabus. According to many 
methodologists, for example Harmer, Carell, Nuttall, Zintz, Maggart, etc., this step can 
help to develop reading habits and self-development. The students see that the teacher is 
interested in their reading and tries to know them better.  
 The lesson plans were created according to the questionnaires and, of course, to the 
available books. The texts were carefully chosen. I did not use any traditional fairy tales 
because my students were 11 to 15 years old and they prefered stories with a child hero, 
usually the genres of adventure, fantasy and sci-fi. On the other hand, I tried to use some 
unknown stories that should be interesting for the readers according to their preferences 
and show them other examples of children´s literature. 
I did my research with the various kinds of students. I had four groups where 
students were mixed together according to their abilities and knowledge. The lower classes 
were the level A1 and the older students were between A1 and A2 according to the 
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Common European Framework. They started to study English during the third grade so the 
students have been studying foreign language for four or more years. 
 These lesson plans included all stages that are important in the process of learning. 
I included motivation, pre-reading activities, main reading, and follow-up activities. Each 
lesson plan is provided by a summary, detailed reflection, possible problems and useful 
solutions. Moreover, I included the reflections of my mentor teacher, which were very 
helpful.  
 While creating the lesson plans, I chose various kinds of strategies and outcomes. 
The purpose of the lessons was to develop different reading skills and provide various 
lessons that are interesting. 
 After using all the lesson plans that I created, I made a new questionnaire  
(Appendix 4) to ask my students for evaluation of the process. I used the combination of 
close ended and open ended questions again. I asked about the process, what they liked and 
disliked; which activities were too difficult or easy, which tasks were interesting or boring. 
I also asked a question about the further reading – if they were inspired during our lessons, 
which texts and authors they would choose for further reading. The questionnaire was in 
Czech. The translated version is provided in the apendices (Apendix 5). The results of this 
questionnaire are summarized in the chapter Conclusion (more detailed information can be 
found in Appendix 6).  
 The evaluation was also made by my mentor teacher that provided useful comments 
to my lesson plans. Some of these suggestions are included in the reflections and possible 




4. Research Results 
 
The detailed research results are provided in Appendix 3. I present a general 
summary of the research in the main part of the diploma thesis.  
The results were very helpful for my next steps. I did not know the students very 
well and this might have brought many problems in choosing the suitable reading material. 
46 
 
The answers from the questionnaires offered me many interesting ideas that I used during 
the teaching practice. 
To sum up the research, this questionnaire helped me to choose the texts. I decided to 
use the examples of fantasy, stories about children and animals, adventure, and horror 
stories. The students answered that they like to read for fun and experience. That was the 
second factor I used when choosing the texts.  
I also could see a great motivation to read in English. The big disadvantage is that the 
students are not informed enough about reading a book in English and they are not 
experienced. To improve this, I decided to include more information about reading in my 
lessons, for example, the option to find an English book in the library with an appropriate 
audio book, etc. To improve their confidence, I wanted to show them that reading in 
English is not so difficult and it could be fun. 
The last part of the questionnaire was very inspiring for me because I got information 
about students' favourite books and authors. Although a great deal of students mentioned 
very popular writer J. K. Rowling, I also got some information about the authors I did not 
know. 
 
5. Methodology Design 
 
  A good teacher has to know methodology to make the learning process successful 
and meaningful. In my methodology design I thought about the choice of the texts, 
motivation of my students, methods and strategies that are appropriate to my purpose, and 
about all the important stages that have to be present during the lesson. In the next chapters 





 grade at the basic school.  
 All classes study English three times a week. The students use Project English 
course books 2 – 5 Plus (Hutchinson, T. 2002. Oxford: OUP.) The study groups are mixed 
from three different classes according to their levels. The groups are from A1 to A2 
(Common European Framework). 
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The methodology of reading was mentioned in the theoretical part of this thesis. All 
the theory that was suitable for this research was applied to the practical part and 
summarized in the conclusion bellow each lesson plan. 
 
5.1 Choice of the Texts 
 
 The choice of the text was based on the questionnaire and its results (provided in 
Appendix 3). I also had to consider the meaning of the text to prepare appropriate activities 
and outcomes. I was also inspired by the topics in the textbooks, for example, description 
of people, behaviour, past tenses, personal possession, etc. There is not enough time to 
read the whole book. I decided to choose a short passage to read during one lesson. There 
was a possibility to motivate the students to read the rest of the book in their free time. 
Each passage was short (long passages would be boring and there is not enough time in 
one lesson) and it was focused on different outcomes (based on the theoretical studies). 
The text was provided on the handouts (each student got one handout or there was one text 
for a pair). These handouts included, for example, the topic, short lists of vocabulary, 
questions, and exercises. Each student could see his task and had space to write some 
comments and notes, underline in the text, etc.  
 The choice of the texts was influenced by particular students. It is possible that the 





 Comprehension skill was the main area I wanted to develop and improve. I had 
older students, so there was no need to teach word-recognition skills (this is more 
appropriate for younger students). Each lesson was different, for exemple, I tried oral 
reading, to teach new vocabulary, reading for a detail or specific information, general 
reading, shadow reading, and I also tried to motivate the students to read in English (to 
develop study skills). 
 The lessons were created to present different oucomes, for instance, summary of the 
story, students tried to draw a picture according to the text, they read aloud, listened to the 
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audio books, they also had to fill in the exercises based on writing, answered the questions, 
or presented their ideas and thoughts in a discussion. 
 A very important factor of reading is to motivate the students to read. We should 
start with a positive atmosphere in the classroom, appropriate texts that are entertaining 
and students will read them for pleasure, not only for obligation; appropriate tasks, various 
activities, positive feedback, and teacher´s  help during the process.  
 Reading is one of the skills that is taught in the classroom, but it should not be 
isolated from the others. Foreign language should be presented in a complex way. This 
leads to combining different skills together. Reading is not only about reading, but also 
about speaking, grammar, listening and writing. That is why various outcomes are used. 
 
5.3 Three-stage process 
 
The reading process is based on the three-stage process, which is presented by pre-
reading, reading and follow-up activities. The lesson starts with a short introduction (short 
summary of the story, some information about the author, etc.). The introduction is 
followed by pre-reading activities, for instance, brainstorming, guessing, riddles, etc. These 
activities should help students to understand the meaning of the next activities. It should 
also increase their interest and active work. Teacher should lead the students into the 
process and help them to enjoy the reading.  
The next step is the reading. During this stage the students read the passages from 
the books and complete the tasks that are given to them. They worked in pairs or small 
groups, they have to use dictionary and guess from the context. 
In the third stage there are the follow-up activities (designed into the outcomes). At 
the end or during the individual activities, the feedback is provided.  
Each of these steps is very important. Moreover, all these stages have to be linked 
together so the lesson is not interrupted and the whole process is smooth. All these stages 





6. Lesson Plans 
 
In this chapter, all lesson plans that I used during my teaching practice are 
presented. All of them are divided into three parts. The first part contains the general 
summary of goals, aims, learning objectives, anticipated problems, and material that is 
needed for the lesson. The second part of each lesson plan is based on detailed concept of 
instructions and strategies. This part is divided into the steps that are described and 
summarized by the aim of the stage. All lesson plans are evaluated and reflected in the 
third part where there are possible activities for weaker or stronger students. More follow-
up activities and variations can be found there. 
 
Here is the list of the lesson plans: 
 
1. Rowling, J. K. – The Tale of the Three Brothers  
2. Dahl, Roald – Charlie and the Chocolate Factory 
3. Dahl, Roald – Witches 




Lesson plan 1 
Text: The Tale of  the Three Brothers by J.K.Rowling (Apendices 7-10) 
(Rowling, J. K. 2008. The Tales of Beedle the Bard. London: Bloomsbury.) 





  and 9
th
  (elementary and lower pre-intermediate students) 
________________________________________________________________________  
Goal:  
The goal of this activity is to understand an authentic text, use the dictionary, retell 
the story, and discuss the questions. It was also used as a revision of past tenses. 
Learning Objectives:  
The students are able to read an authentic text, they are able to understand the 
context, and they can use the dictionary to find unknown vocabulary. They can also retell 
the story in their own words and discuss the following questions. They are able to express 
their ideas clearly and find the arguments to agree or disagree. 
Purpose / Rationale (putting the activity in a wider context):  
The students practise reading skills (develop their study skills), they try to 
understand the authentic text and make a short summary of it (develop their comprehention 
skills), they are able to use the dictionary and answer the questions that are provided in the 
handouts. The students work in pairs and complete the task. There are two different 
handouts (the text was too long, so it is divided into two parts). Students make a short 
summary of their parts, so in the end everyone knows the plot of the story. The students 
discuss the questions and have to agree or disagree with other opinions.  
There is a short list of words that might be unknown for the students. There is not 
enough time to let them find everything in the dictionary because there are only 45 minutes 
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to complete all the steps. The first group of students get the beginning of the story. It 
would be very difficult to understand the story when they do not know the beginning. I 
provide a short summary about what had happened. The second text is shorter because 
students have to understand the summary to finish the rest of the story. 
 The text is written in the past tenses. Students can use this text to revise all 
knowledge they have about the tenses, find the examples of each tense, and practice, for 
example, the form of regular and irregular verbs. 
Assumed knowledge / anticipated problem:  
The students might have some problems with the tenses in the text (there are all 
kinds of past tenses). The best time when to use this lesson plan is after a lesson focused 
on revision of the past tenses. There might also be problems in the vocabulary. To prevent 
this, teacher has to monitor his class carefully and provide help. To make the task easier, 
there is a short list of words with translation in each handout. The students do not have to 
look up all unknown words and they have more time to think about the questions and 
prepare their arguments for the discussion. 
Materials:  






Procedure:                                                                                                 Timing  
Stage 1: Presentation of the topic                            2 minutes 




T: We are going to read an authentic text. The name of the story is The Tale of the 
Three Brothers and it is taken from a book called The Tales of Beedle the Bard. 
The story is quite long so it is divided into two parts. You will work in pairs and 
each pair will get part one or two. You have to read it carefully. You can use a 
dictionary or the list of words bellow the text. After your reading you have to 
answer the questions about the story and make a short summary.  
 
One group of students will get the first part of the story. The others will get the 
ending. Because they do not know the beginning, there is a short summary for 
them. Firstly, they have to read this summary and then continue in reading the 
story. The teacher has to provide some dictionaries and during the activity he 
monitors the class and provides help. 
 
Stage 2: Pre-reading                                        3 minutes 
Aim: The teacher provides a riddle about the story, it should increase their motivation. 
 
T: This story is included in another famous book. You might know the story. Think 
about it and try to answer these questions:  
   In which book is it possible to find this story? 
   Who is the author? 
   Do you know any other stories about three brothers? 
 
Stage 3: Main reading                         25 minutes 
Aim: The teacher gives the handouts. The students read the authentic text, try to find the 
main idea, answer the questions and make a short summary. They practise general and 
detailed understanding. 
 
T: You can start to read. If you need a dictionary, you can take it here. If you have 
a question, raise your hand. 
Ss: start to read 
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The students start to read, they work in pairs. This is a silent reading. The 
first task is based on general understanding (a riddle about the author), the second 
task is to read for details. There are eleven questions in the handouts. Most of the 
questions ask about a detail or the specific information that is written in the text. 
On the other hand, some of the questions are based on general understanding – 
students make a conclusion. After the reading, the students write a short summary 
of the story. This summary will help their classmates to hear the whole story. 
Stage 4: Follow-up activity/feedback                      10 minutes 
Aim: The students can hear the whole story, they answer the questions (detailed 
information) and get feedback. Either the teacher or the other students might correct the 
answers. 
 
 T: Stop your reading. Listen to the pairs with part number one. 
 Ss: listen/present their part 
 T: Listen to the pairs with part number two. 
 Ss: listen/present their part 
T: Now we know the whole story. Let´s answer the questions. The pairs with 
number one will ask the other pairs the questions about the details. The others have 
to pay attention and correct them. (the same with the second part) 
Ss: ask/answer the questions; correct mistakes 
T: This story was included in a famous book. Do you know where? Do you know 
who wrote this book? 
 
The reading task is done. The teacher has to provide feedback and check the 
answers. There are also two groups of students – the first one knows the beginning 
of the story, the second one knows the end. The teacher asks a pair that has the first 
part of the text to read their short summary. The other pairs have to pay attention 
and if it is neccessary, correct their classmates. After the summary, the students 
have to answer the questions (the questions are more detailed). The second group 
listens to them because they do not know these information. The same process is 
done with the second part of the text. The students present their summaries and 
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answer the questions. The other group of students pay attention because they do 
not know the ending of the story. The feedback is provided by the teacher and the 
students. 
The general task for the text is done. The students might know the books 
about Harry Potter. This tale was included in the last book. 
 
Slage 5: Follow-up activity/discussion                                                           10 minutes 
Aim: The students are asked the open ended questions. They have to provide their 
opinion. The others will agree or disagree.  
 
 Questions: Do you know any other story about three brothers? 
       Which brother usually wins? 
                           Which item (a wand, a stone, or a cloak) would you choose?  
                           Why? 
                           What are the advantages and disadvantages of these items?    
        Can you escape Death? 
 
Stage 6: Summary 
Aim: The teacher summarizes the lesson and recommends the book for further reading. If 
the students are interested, there are four more stories in the book. 
 
 The teacher summarizes the reading process and tells more information 
about the book: it is taken from the book called The Tales of Beedle the Bard, in 
Czech Bajky Barda Beedleho. There are four more stories about wizards if the 
students are interested. The teacher shows the book to the students, they can skim 






This text was chosen according to the results of the questionnaire. Most of the 
students answered that their favourite writer is J. K. Rowling and her saga about Harry 
Potter. This was not a surprise because these books are bestsellers all around the world. I 
decided to show the students that J. K. Rowling has not written only about Harry Potter. 
This book, The Tales of Beedle the Bard, is very interesting. Rowling wrote a book of 
fairy tales that are mentioned in Harry Potter. These fairy tales are about wizards and 
witches and they have all functions that a fairy tale should have. I decided to show the 
students the one they might already know and motivate them to read the whole book.  
Firstly, to make the reading task more interesting for the students, the riddle about 
the book that includes this story and the author was provided. The questions could not be 
answered without knowing the whole plot of the story. The story was rather long, so it was 
divided into two parts. I told the students at the beginning that some of them might know 
this story – they took it as a competition to solve the riddle. Some of the students 
recognized the tale immediately. They told me the correct answer but it was still a secret 
for the others. This enabled the other students to find the solution on their own. They had 
the whole lesson to do that because the correct answer was told in the end. 
The reading process brought some problems. As I said, this reading should be done 
after revision of the past tenses. This was the reason that I did not use the text in the sixth 
grade. The students had problems with vocabulary - there were a lot of words that they did 
not know. After the reading with the first group of students, I tried to avoid this problem 
for the next reading in another class by adding a short list of words that I considered 
difficult. I could not include everything, so the students had to use the dictionaries or try to 
guess from the context. This took a lot of time, but on the other hand, they could practise 
to use the dictionary when reading.  
The biggest problem I observed was the translation. The students tried to translate 
all words and transform the text to Czech. This was not the task. I had to stop them and 
told them that they needed the general understanding of the text, not the translation (some 
students even translated the text on a separate sheet of paper). When they had the general 
knowledge, they could read the questions and find the details I asked about.  
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During the reflection it was possible to see that the most difficult task was to make 
a summary of the text. Students tried to copy the text instead of writing short sentences 
based on their knowledge (I used a short pattern of phrases written on the board while 
reading in another class). Some pairs did not finish all the questions and the summary 
because they lost a lot of time with the translation. It was not possible to provide more 
time to let them finish everything because some groups were ready to answer their 
questions and started to interrupt the lesson.  
 There were no problems when the students answered the questions. There was 
always at least one pair that had the correct answer. This task was very interesting because 
it was a kind of competition between the pairs. I asked, for example, one pair to answer 
the question. The others with the same text were ready to correct them when they were 
wrong. The feedback was provided by the other students rather than the teacher.  
The summary was more difficult. Some students failed to use past tenses in their 
writing and they used present tenses instead. Some pairs did not have enough time to 
finish their summary but they could complete it when listening to the others. The students 
with the second part of the text were interested in it because they did not know the whole 
story (some of them knew the beginning, the others knew the ending).  
 The summary was surprising for the students. Some of the students already knew 
the answer but there were a lot of them who did not. I provided, with help of some 
students, the clues to the rest of the students. 
 The last part of the lesson, the discussion, was successful. I could hear a lot of 
interesting ideas and thoughts. The first question was about a different story of three 
brothers. At first the students did not know but I suggested that they had to think about 
traditional fairy tales and they told me a lot of examples. The second question (which 
brother usually wins) was easy because we provided the examples. The students were able 
to tell me why the youngest brother usually wins the competition, the princess, etc. That 
was also said in the text: he is the humblest and the wisest of the brothers. 
 The third question (Which item would you like to have?) forced the students to 
agree or disagree. Almost all boys in the class answered that they wanted a powerful 
wand. When I asked why they told me, for example, to win the match in football, to have 
powers to get everything they want, to make their computer work faster, etc. Some of the 
students decided for a cloak. As they said they could cheat at school and nobody knew 
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that. They could appear and disappear when they wanted, etc. The discussion led to a 
quarrell about which item was more useful for living in modern world. In this discussion 
nobody chose a stone. 
 The last question (Can you escape Death?) led to one conclusion that everyone 
agreed with: you can escape Death when you become a vampire and on the other side, no 
magic can help you to escape Death.   
 This lesson brought me a really nice experience in teaching. I thought that the 
students would be less interested in a fairy tale but they surprised me. They worked hard 
and passed all exercises I prepared for them. The best part of this lesson was the 
discussion. The students were interested and they had a lot of great ideas that made me 
laught. I wanted to read the whole story aloud but there was not enough time for that. But 
the students told me that they wanted to do something similar the next time. That was a 
positive feedback for me. 




 and the 9
th
 grade. I decided to use this text 
with older students because of their knowledge of past tenses and sentence structures. It 
would be very confusing to read this text with someone who knows only Past Simple. 
Understanding of the text is the first step to succeed in the process and it goes to other 
steps and follow-up activities.  
 Next time I would split this reading into two lesons so that the students would have 
enough time to read the text, discuss in pairs and find all information they need. I would 
also provide some key points on the board, for example, part one: dangerous river, bridge, 
Death in the way, three gifts. The students could use these words for their summary by 
putting them in sentences in the past tenses. The students would have time to read and 
make a summary during the first lesson. The next lesson all the questions and summaries 
could be checked. There would be a great deal of time for the last discussion.  
Double lesson for this reading activity would provide enough time for each stage 
that are included in the lesson plan. The students, who would finish their tasks earlier, 
could help the others or they could read the other part of the story and complete the tasks 
for this part of reading. 
 The text provides many examples of the past tenses. In the rest of the time general 
revision of past could be done. The students could find and underline a few examples of 
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the past tenses they have already learnt and they could also explain why the tense is used 
in the text.  
 
Possible variations: this story is included in the last book about Harry Potter in the full 
length. The fairy tale could be also presented as a listening task (an audio book of the last 
volume of Harry Potter is used). This tale is also animated in the Harry Potter and the 
Deadly Hallows film, part one.  According to the suggested outcomes, the reading could 




Lesson plan 2 
Text: Roald Dahl – Charlie and the Chocolate Factory (Appendices 11-17) 
(Dahl, Roald. 2007. Charlie and the Chocolate Factory. London: Puffin.) 











The goal of this reading task is to understand the authentic text, think about 
problem behaviour, discuss strong and weak points of people, and give a personal 
characteristic. The key point is to develop reading for details and critical thinking. 
 
Learning Objectives:  
  
The students are able to read and understand the authentic text. They are able to 
use a dictionary to find unknown words. They can understand the text not only generally, 
but also in details. After reading, they are able to answer the questions and think about 
problem behaviour and the strong/weak points. They are also able to summarize the 
behaviour of a person and provide his/her personal characteristics.  
 
Purpose / Rationale (putting the activity in a wider context):  
  
 The students practise reading skills. Firstly, they practise reading for general 
understanding. In the handout, the questions about the text are provided. In this case the 




 The students work in pairs (or small groups). There are seven different handouts 
and seven different texts. Each pair or group has to complete the one they get. Each 
handout is completed by some pictures that might help to understand. 
 The follow-up activity is based on the summaries of the characters. More than one 
pair or group can have the same handout. In this part, the students have to present their 
character (teacher can show the pictures of them to the others to make it more meaningful) 
and tell the others about his/her strong and weak points. Each character in this book was 
punished because he did something inappropriate. They have to discuss this behaviour 
and say who should win the factory in the end. 
 
Assumed knowledge / anticipated problem:  
 
The students might have some problems to understand the words that are used in 
the texts. To precede this, teacher has to monitor his class carefully and provide help. The 
students should have a dictionary in each pair or group. 
An exercise to practise critical thinking is presented in the handout. This task 
should be explained before the task. The students should know this kind of activity (it is 
usually done in the lessons of the Czech language) but to precede the potential problems, 
it would be better to make a short summary (write an example on the board). 
Some students might not be able to complete the discussion and solve the problem 
– Who should win the factory. It would be better to give the same handout to more 
groups. For example, if there is a weak group, another one should have the same handout. 
These two groups can cooperate during the discussion. 
Materials:  
7 kinds of handouts, dictionaries, a book to provide the illustrations (there are illustrations 





Procedure:                                                                                                   Timing  
 
Stage 1: Presentation of the topic/ guessing the book                                       5 minutes 
Aim: The teacher presents the topic (the book and the author). 
 
T: We are going to read an authentic text. Look at the words on the board 
(adventure, Charlie Bucket, chocolate, factory, golden ticket, oompa-loompas, 
spoilt children). All these words are included in a famous story. Can you guess the 
name? 
Ss: guess the name of the book 
T: Do you know the author? What is the story about? 
Ss: say what they know 
T: It is a story about a boy called Charlie Bucket. His family is very poor. Charlie 
loves chocolate and admires the local chocolate factory and its owner Mr. Willy 
Wonka. Mr. Wonka hides five golden tickets in the chocolate bars and announces 
the contest. The one who finds this golden ticket, he can visit the factory and see its 
secrets. Charlie miraculously finds a ticket, along with four other children that are 
very spoilt. These children have some weak points and there is something waiting 
for them in the factory. 
     
Stage 2: Pre-reading, instructions                                                                 5 minutes 
Aim: The students brainstorm some ideas about bad behaviour and annoying habbits that 
people usually have. They also get the instructions for further reading. 
 
 T: Do you know any annoying habits? Give me examples of bad   behaviour.   
 Ss: brainstorm some ideas 
T: The children in the book have the similar weak points as you mentioned. But 
they are punished. How can you be punished? 
Ss: brainstorm some ideas 
T: There are seven different characters in the book, so we have seven different 
texts. You will work in pairs and your task is to fill in the handout. There is a short 
story taken from the book. First, you will read it and then you can answer the 
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questions. The last exercise is to practise vocabulary. You have to think about the 
character and find three verbs and two adjectives that are connected to the 
character. Finally, you have to find one word; it can be anything that characterizes 
the person in all aspects. 
Ss: listen to the instruction/ask if they do not understand 
 
There are seven different for each character. Each pair gets one handout to 
fill in. There is a short passage of what happened before they came to the factory 
and one of what happened in the factory (the punishment).  
Each handout is divided into four parts: the text, following questions, short 
description of the character, and an exercise to practise critical thinking. In this 
exercise, the students have to think about the character. They have to find two 
adjectives that are suitable for this character, three verbs (what he/she can do, what 
he/she usually does, etc.), and one word that significant for the person in all 
aspects.  
 
Stage 3: Main reading                                                                                   25 minutes 
Aim: The students read an authentic text and have to answer the questions (open ended 
and close ended). They practise critical thinking and description of people. 
 T: Look at your handouts, read the text and coplete the exercises in pairs. 
 Ss: read and complete the task 
 
Each handout is divided into three parts. The first part is the main text. The students 
have to read it (they can use a dictionary). The second part is based on the understanding of 
the text. There are the questions (the students may know the answers because they know 
the story but they have to find the English words in the text). These questions are 
combined. Some of them are general, some of them are based on a detail from the text.  
The last part is based on vocabulary and critical thinking. This exercise includes the 
general understanding, and summary of the characters. The students have to think about 
two adjectives that are connected to their characters. These adjectives can be found in the 
text or in the dictionary. Then they have to write three verbs. These verbs can be used in 
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the main text or they can express what the character can do. The last line summarizes the 
whole exercise. The students have to find one word that is the most important for this 
character. They can use a noun, an adjective, a verb, etc. This word has to express the most 
important thing about the characters. These answers should be different because everybody 
has different imagination. This exercise is a summary of reading and following questions 
in the handouts.  
 
Stage 4: Follow-up activity/feedback                                                             15 minutes 
Aim: The teacher and the students provide the feedback; they describe the characters and 
answer the questions. 
T: All of you read about one character that is connected to the chocolate factory. 
One person will get the factory in the end of the book. Can you guess who? Listen 
to the descriptions that the others made and think of the future owner of the 
factory. 
Ss:  present their characters, answer the questions, and read the words they found 
the most suitable for that person. There could be more pairs with the same handout 
- they can correct the other pairs.  
 
It does not matter which handout is checked first. The last one should be 
Charlie Bucket because there is a conclusion of the story.     
  
Stage 6: Summary 
Aim: The conclusion of the story is presented. 
  
T: Who do you think will get the factory? Why? 
Ss: answer (the winner is Charlie Bucket because he is not spoiled as the other 





The lessons started with a short riddle. The teacher wrote some clues on the table 
and the students tried to guess the name of the story. Fortunately, the students knew the 
story (as they said they knew the film based on the story) and recognized it immediately.  
 It is very important to mention the plot of the story and make a short introduction 
so the students know what they are going to read. In my case, the students recognized the 
story, knew the basic plot, and they were able to retell the story to the others. The lesson 
started with a short speaking activity. I had to complete the plot, tell more details for our 
purpose.  
 During the main reading the students worked in pairs. Each pair could use a 
dictionary (in these handouts there were not the lists of vocabulary). There were four 
handouts about the children that were spoilt, two about people from the factory, and one 
about Charlie, the main character. This handout contains the conclusion and it is longer 
than the others. Regarding this, I chose two strong students to complete it.  
 The students did not need so much time to complete the handouts. I could see that 
they just looked for the answers in the texts. They already knew the story and the plot, so 
they could easily complete the tasks. Some of them asked about the questions they did not 
understand. I also helped some students to find the passage that they needed for the answer 
although the majority of them filled in the handout without help. 
 In the handouts there were three kinds of exercises. Firstly, the students had to 
answer the close ended questions based on the texts. They had to find some details in the 
text. Some of them knew the information, so it was easy for them to find them. The second 
task was to answer open ended questions. These exercises checked if the students 
understood the text. And finally, an exercise to practise critical thinking was included. 
This exercise is usually provided by more details in the lessons of the mother tongue. The 
students have to find a verbless clause that is significant for the character. I considered this 
part as something too difficult for my students and omitted it. 
 During the feedback, the students cooperated and answered all the questions 
correctly. The most interesting part was the activity based on critical thinking. No pair had 
the same answers for one character.  
65 
 
 The feedback was linked to the conclusion. The question was: Who should win the 
factory? The students knew all the important details to solve these questions. All the 
characters that were important in the story were presented. It was easier because the 
students themselves made the final summary. It was better to let the students tell the 
general characteristics because they were all on the same level (they used the same 
language, they had similar knowledge). I saw that the students already knew the 
conclusion because of the film. To make it more difficult I asked them: Why does not this 
person deserve the factory? The students had to highlight the key points of inappropriate 
behaviour in the factory.  
 The conclusion let to the discussion. The final question was asked: Why did 
Charlie get the factory? The students who had the handout about Charlie knew the 
answers. Before they could answer, I allowed the others to think and try to answer. A lot 
of interesting ideas and thoughts were presented, for example, he is poor, he loves 
chocolate more than anyone else, he cannot buy his own chocolate, he was interested in 
the factory, Mr. Wonka liked him more than the others, etc. All these answers could be 
considered as correct ones. But the pair that had the handout about Charlie came with a 
different solution that everyone agreed with. Charlie was pure and he was not spoiled. Mr. 
Wonka trusted him to keep his factory and its tradition forever. 
 I used this lesson plan in three different groups of students (from the 7
th
 grade to 
the 9
th
 grade). I had to say that the students from the seventh grade were better than the 
others in this activity. They worked hard and fnished the tasks in shorter time. The 
adventure stories are more suitable for younger readers. That is why they knew the story in 
all details and it was easier for them to answer all questions. 
 Next time I would include a competition of the best description at the end. It could 
be done as homework because there is not enough time at school. The students would read 
the text again and write a description so they could practise vocabulary they had learnt 
during the reading activities. The winner could get a bar of chocolate because chocolate 






 When there is more time during the lesson, the students can describe the characters 
in more details according to the pictures or their own imagination. If they know the film, 
they can compare these descriptions to the actors. 
 For this book, an audio book and a film is available. Teachers could combine the 






Lesson plan 3 
Text: Roald Dahl – Witches (Appendix 18) 
(Dahl, Roald. 2007. Witches. London: Puffin.) 





 (elementary students) 
________________________________________________________________________  
Goal:  
 The goal of this reading process is to understand the authentic text and be able to 
describe a person, in this case a witch that is presented in a different way in this book than 
she is described in the fairy tales. The students will compare a traditional witch to a 
description they find in the material. The outcome of this activity is to make a picture 
according to the description in the book. 
Learning Objectives:  
The students are able to read and understand the authentic text. They are able to 
use a dictionary to look up unknown words. They can understand the text not only 
generally, but also in details. After reading, they are able to make a summary of the 
description and to draw a picture according to their knowledge based on the text.  
Purpose / Rationale (putting the activity in a wider context):  
 The students practise reading skills, moreover, they revise basic vocabulary 
connected to human body. Firstly, they practise reading for general understanding (skim 
through the text to find the topic). Secondly, they read for a detail. In the text, there is a 
description of a witch. Roald Dahl provides the different characteristics than it is 
generally known. His description is funny and very interesting.  
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The task for the students is to make a summary of these characteristics and 
according to that, they draw a picture. The students work in small groups and all members 
have to make the picture together.  
 The follow-up activity is based on the comparison of the pictures that the students 
made. The students evaluate the pictures and choose the best one. The illustrations made 
by Quentin Blake can be provided (his pictures are in the book). 
Assumed knowledge / anticipated problem:  
The students might have some problems to understand the words that are used in 
the text. To precede this, teacher has to monitor his class carefully and provide help. The 
students should have a dictionary in each pair or group. Revision of the basic vocabulary 
about human body should be done during the previous lesson. 
Materials: text, papers where the students can draw their pictures, and the illustrations by 
Quentin Blake 
________________________________________________________________________  
Procedure:                                                                                                   Timing  
Stage 1: Presentation of the topic                                                               5 minutes 
Aim: The teacher presents the topic, the author, shows the book. 
 
T: We are going to read an authentic text. The name of the book is The Witches by 
Roald Dahl. Do you know him? What do you know about the author? Do you 
know his books? Give me examples.  
 
Stage 2: Pre-reading                                                                                    10 minutes 
Aim: The students say what they know about the witches in general and brainstorm ideas 
and their knowledge about these creatures. They can talk about the clothes, hair, face, 
animals connected to witches, special equipments, the house, behaviour, etc. The 





 T: What do you imagine whan I say a WITCH? 
 Ss: brainstorm their ideas 
 T: What does the witch look like?  
Tell me about her clothes, hair, face, animals, equipment, house, behaviour, etc. 
     Where can we find the witches? 
 Ss: answer 
T: According to Roald Dahl, the witches could live in our world, it could be, for 
exemple, our neighbours. Listen to the short part from the book: REAL WITCHES 
dress in ordinary clothes and look very much like ordinary women. They live in 
ordinary houses and they work in ORDINARY JOBS. (...) A real witch hates 
children and spends all her time plotting to get rid of the children in her particular 
territory. Her passion is to do away with them, one by one. It is all she thinks about 
the whole day long. (...) A witch, you must understand, does not knock children on 
the head or stick knives into them or shoot at them with a pistol. People who do 
those things get caught by the police. A witch never gets caught. (...) A witch is the 
most dangerous of all living creatures on earth. (...) For all you know, a witch 
might be living next door to you right now. Or she might be the woman with the 
bright eyes who sat opposite you on the bus this morning. She might even – and 
this will make you jump – she might even be your lovely school-teacher who is 
reading these words to you at this very moment. (Dahl 2007, 1-5)  
Ss: listen and compare their knowledge and the new information    
 
Stage 3: Main reading                                                                            20/ 25 minutes 
Aim: The students read the authentic material and try to find the key points in the text. 
They have to make a summary and write it into the handouts to make a general 
description. 
 
T: You know who can be a witch in Dahl´s book. But we do not know what she 
looks like. You are going to read a short text taken from the book. Your task is to 
find a description of the witches according to Roald Dahl and make a picture. You 
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are going to work in pairs/small groups. The task is not to make the best picture, 
but to find all the details about the witches. 
Ss: start to read/make a summary 
The teacher presents the handout (there is only one version). The students 
can work in pairs or small groups; it is also possible to mix the groups (stong and 
weak students together). A passage of the description of the witches is used in the 
text. The students have to read the text and summarize the key points. The task is 
to discover a witch that is presented in Dahl´s book. The students have to find how 
some parts of the witches are described, for example, feet, head, hands, eyes, etc., 
and make a summary.  
Stage 4: Follow-up activity                                                                  10 – 15 minutes 
Aim: The students have to use their knowledge of the text and make a picture. The teacher 
provides the illustrations by Quentin Blake. 
  
T: Read your summaries and make a picture of a witch.  
Ss: make a picture 
T: This is a picture in the book (T shows some examples). You can compare them 
to your pictures.  Is it similar? Did you include everything? 
  
The first outcome of this reading process is written language (the previous 
step). The second outcome is not verbal. The students have to draw a picture 
according to their summaries. Their task is to draw all aspects of the witches that 
were presented in the text.  
The teacher presents the illustrations made by Quentin Blake. The students 
might compare their pictures to the original one.       
 
Stage 5: Summary of the lesson 
Aim: The teacher summarizes the lesson, provides feedback. 
 
T: Look at all the pictures that the other groups made. Do you like any of them?  
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Could we use any picture as an illustration for the book? 
Which pictures are the best?  





 The lesson was very sucessful because the students liked the topic. Witches and 
wizards are very popular to the children. Some of them already knew the book, so it was 
easier for them. They also motivated their classmates because they said that they liked the 
story. 
 The lesson was based on the different characteristics of witches. I considered 
Dahl´s characteristic as something unknown, funny and not traditional.   
 The first step was to present the topic and the author in case the students would like 
the text and want to read more. The pre-reading stage was based on brainstorming. The 
students had to think about everything they knew about witches in general. They knew a 
lot of things but sometimes they could not express them in English. The influence of the 
teacher was indispensable in this activity. They mentioned that a witch can be found in 
fairy tales and other stories. They suggested Harry Potter and the other characters in this 
book that are considered as the modern witches and wizards. They are so different from 
the witches in the fairy tales. This was very useful because I wanted to mention a different 
type of witches in this stage.  
 To present the “real witches” according to Roald Dahl, I read a short passage from 
the book. After the reading, I made a short summary on the board (general characteristics 
of what was said). I explained that the task for that lesson is to find more information 
about these women. The text described their look. The task was to make a list of signs 
according to which we could recognize a witch from ordinary women.  
 The students worked in pairs during this task. They had to find the signs and 
summarized them. There were no problems to discover the characteristics because they 
were marked by the numbers in the text. Vocabulary cased the biggest problem. The 
students were confused by so many unknown words and they spent a lot of time looking 
up the words in the dictionary. Using the dictionaries was time consuming so I provided 
help by translating the phrases to the pairs who had the problems to understand. Not all the 
students had enough time to read all the signs during the lesson. I had to stop the reading 
because it took so much time and some pairs were already finished. It was time to provide 
the feedback so everyone got the correct answers (even the students who did not have time 
to finish the reading). The students had to find the information about witches' face, hands, 
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feet, spits, eyes, etc. They had to describe these parts by using their own sentences, not just 
read the parts of the text. Although it is true that some pairs were not able to transform 
their knowledge into the simple language they knew. On the other hand, this activity was 
sucessful, the students discovered all the signs I asked about.  
 The first outcome was a written summary that caused some problems that are 
mentioned in the previous paragraph. The second outcome was easier because the students 
drew a picture according to the description they already knew. I could see that the 
feedback of the previous activity was very important because some students were not able 
to understand all the details about the witches. When they heard the summary, they could 
continue. For example, one pair which had the biggest problems with the reading exercise 
made better picture of the witch than the others. This encouraged them during the next 
reading lesson. I also provided the summary on the board to make the task easier. The 
students could read it while drawing the pictures. 
 The students had not enough time to finish their pictures because they really cared 
about this outcome and used all the colours they had at school that day. They asked me if 
they could finish it later and present it during the next lesson. I agreed and the next lesson 
I could see a lot of pretty pictures. We continued and feedback was provided. I showed 
them the pictures in the book that were made by Quentin Blake (I also brought the Czech 
version of the book; there were very nice pictures by Adolf Born). The students could 
compare their pictures to the original ones. After that we made an auction and chose the 
best pictures. The criteria were simple, there had to be all the signs that were included in 
the reading task and the aesthetic function of the final picture was evaluated. I have to say 
it was not easy. At last we chose three pictures that won. The pictures were used in the 
classroom as a decoration.  
 I considered this lesson plan as the best of all. The younger students have great 
imagination and they like to talk about fantastic creatures. The outcome was very 
successful, younger students like to draw and present their ideas on the paper. This lesson 
was not just reading, but also creative work. Finally, the students used the pictures in the 
classroom and were proud of their abilities. Even the weaker students enjoyed the activity 
and were encouraged for further studying in English. I borrowed the best pictures and 
copied them. They are presented in the appendices (Appendix 22-24).   
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 Although the lesson was successful, next time I would make some changes. The 
first problem was the time. The leson should be divided into two lessons so the students 
would have enough time to finish their pictures. The lesson was based on a pair work, so 
the students had to finish their pictures together. This caused another problem – the 
students were finishing the pictures during the other subjects at school.  
 If the lesson is double, the second part could be based on evaluation and more 
reading from the book. There could be also used some ideas that are mentioned in the part 
possible variations.  
 Next time I would also prepare some extra work for stronger students who do not 
need so much time to finish the task as the others. The task could be, for example, the 
comparison of the traditional witch and the witch from the reading exercise. On the other 
hand, this task could be done only in the groups where comparatives and superlatives had 
been presented.  
 
Possible variations:  
The students could read more from this book during the next lesson because the 
plot of this story is very interesting. It is about a boy and his grandmother who try to fight 
the witches. Unfortunately, the boy is transformed to a mouse. There could be a discussion 
of advantages and disadvantages to be an animal. The mouse does not have to go to school 
and write tests and homework. It does not have to work. It can eat and sleep when it wants, 
etc. On the other hand, the life of an animal is shorter. The mouse would die soon although 
it is a young boy who was transformed. This question is discussed in the end of the story.   
The students can also think about how to fight the witches. They can write a 
paragraph about it or make an illustration. Their thoughts can be compared to the story. 





Lesson plan 4 
Text: Neil Gaiman - Stardust (Apendices 19-21) 
(Gaiman, Neil. 1999. Stardust. New York: Harper Collins. ) 





 (elementary and lower pre-intermediate) 
________________________________________________________________________  
Goal:  
The goal of this reading activity is to understand the authentic material and 
moreover, to understand the behaviour of the characters that are important in the book. 
Students practise reading for general understanding, furthermore, they have to find some 
detailed information that will be used later. The outcome is the speaking activity. The 
students have to use all the arguments they have and persuade the others.  
Learning objectives:  
The students are able to read the authentic text, they are able to understand the 
context (in general and in details), and they can use the dictionary to find unknown 
vocabulary. They can make the arguments according to their reading. They are able to 
express their ideas clearly and find the arguments to persuade the others. They practise 
imagination (they have to become the characters of the book). Students are able to 
combine reading and speaking. They can pretend that they are people who are described 
in the book. 
Purpose / Rationale (putting the activity in a wider context):  
The students practise reading skills (develop their study skills), they try to 
understand the authentic text and make a short summary of it (develop their comprehention 
skills); they are able to use the dictionary and answer the questions that are provided in the 
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handouts. The students work in groups and complete the task. There are three different 
texts (the abstracts are based on different types of characters who want to get the fallen star 
for themselves because of the different reasons). This reading activity is not based on the 
plot of the story but the characteristics of various characters that are important in the story. 
Students make a short summary of their parts and prepare the arguments. The task is to 
persuade the teacher that they deserve to get the star. The outcome is the speaking activity 
but all the arguments they have to use are included in the texts. First task is to understand 
and the second one is to use the knowledge in the speaking activity. The students discuss 
the questions and have to agree or disagree with the other opinions. They have to persuade 
the others. 
Assumed knowledge / anticipated problem:  
There has to be a clear introduction. The reading is not about the story or what 
happened. This reading is about the characteristics and needs of the main characters. 
Teacher has to introduce the topic and explain the task. It is not only about reading, but 
also about playing the roles, pretending and enjoying the activity. It might be confusing 
because it is different than the other exercises. Students have to get the clear and detailed 
instructions. 
The students might have some problems to understand the words that are used in 
the texts. To precede this, teacher has to monitor his class carefully and provide help. The 
students should have a dictionary in each group. 
Materials:  
Handouts that provide the texts (Tristran Thorne, The Sons of Stormhold, The Lilim). 
________________________________________________________________________  
Procedure:                                                                                                   Timing  
Stage 1: Presentation of the topic and instructions, pre-reading                     10 minutes 
Aim: The teacher presents the topic, explains the title, puts the reading activity into the 




T: We are going to read an authentic text that is taken from the book Stardust by 
Neil Gaiman. Let's start with a short brainstorming activity. What do you imagine 
when I say the word “star”? 
Ss: brainstorm their ideas 
T: In the book the star is seen from a different perspective. There are no stars as 
you described in the magic world called Faerie. Faerie is behind the Wall 
(somewhere in the United Kingdom). The stars are the living creatures there. This 
is also the basic plot in the story: there is a fallen star and three people want to get 
it. Each of them has a reason but only one can win. It is also important to mention 
that the story is set in the magic world, so the star is not a thing, but it is a beautiful 
girl. 
Ss: listen  
 
 
Stage 2: Main reading                                                                                   20 minutes 
Aim: The students are divided into three groups. They read an authentic text and have to 
think about the arguments they will use later. They practise critical thinking, imagination 
and description of people. Moreover, they have to cooperate in the group, discuss the 
problem with the others. 
 
T: Each group has to choose what is the most important thing from these written on  
the  board. (T writes 3 words on the board: power, love and long life) 
 Ss: choose one word; each word represents one group for reading 
T: As I said, there are three people who want to get the star. You will be divided 
into three groups, each group represents one main character. Your task is to read the 
text, find the reason why this person wants to get the star and write the arguments. 
What is more, you should become the character and pretend to be this person, you 
should act like him or her. 
(T divides the students into three groups, he can ask each group which word is the 
most important to them - they could choose love, power, or long life - according to 
their choice, teacher gives them the character that is connected to these words: 
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Tristran is a symbol of love, son of Stormhold wants power and Lilim is a symbol 
of long life; each student in the group should get his own text, they have to sit 
together) 
Ss: listen to the instructions/change their seats if it is necessary 
T: You can start to read. After the reading, discuss the arguments in the groups, 
make one list. 
Ss: start to read 
 
The teacher makes three groups.  
The first group has to read the text about Tristran Thorne. Tristran is a 
young man and he is in love with Victoria who is the most beautiful girl in the 
village Wall. She is also very proud. To prove his love, he promised to bring her a 
fallen star. 
The second character is Lord Septimus. To become a Lord of Stormhold, he 
has to find a necklace of his father (the Power of Stormhold). Unfortunately, this 
necklace is the reason why the star fell down.  
The third character is a queen-witch (called Lilim). She wants to get the star 
and eat the heart to be beautiful again. A person who eats this heart can live 
forever. 
 
The students have to read their abstracts and say why this character should 
get the star. The clues are in the texts. To help the students, we can write a short 
outline of words that can be used for the arguments, for example, love, power, 
magic, etc. Stronger students can be creative and make more arguments. They can 
use their ideas and use something that is not in the reading material. 
 
 
Stage 3: Follow-up activity (discussion, arguments)                                        10 minutes 





T: We have three groups who want to get the star. But the star is only one. Let´s 
listen to the first group. Who is your character? Introduce this person. What are 
your arguments?  
Do you have any questions for this group? 
Ss: present their ideas/listen/ask more questions 
(all the characters are introduced) 
 
Students read the text and made the arguments. At this moment they have to 
present their ideas and persuade the others that their character is the one who 
should get the star. Each group presents their arguments. To make it more difficult, 
the teacher and the students can ask more questions or to agree and disagree with 
the group that presents their arguments. 
 
 
Stage 4: Summary                                                                                         5 minutes 
Aim: The teacher summarizes the lesson, provides feedback. 
 
T: We heard three presentations. Now we have to decide who the winner is. My 
decision is made according to the clear arguments, understanding of the text and 
language accuracy. 
Ss: listen to the feedback 
 
At the end of the lesson, the teacher decides who is the winner and will get 
the star. He has to explain his decision (based on the concrete situation in the 






The lesson was based on imagination, children´s fantasy and critical thinking. The 
purpose of this reading was not only to understand the text in the general way and to find 
the details, but also to become a character of the story and to act like him or her.  
The first stage was to present the topic and summarized the plot. The students 
brainstormed their ideas connected to stars in the general way. They said, for example, 
night, moon, light, planet, shining, the names of the stars they knew, etc. The reason of this 
exercise was to link the real world to the magic world in the book.  
The plot summary increased attention because the idea of the fallen girl was 
interesting for the students. On the other side, some students knew the story (most of them 
saw a film as they said). It was explained that they would work in three groups. The first 
group would represent Tristran Thorn, the second one would be the Lilim (the witches), 
and the last one would be the sons of Stormhold (a kingdom in magic world).    
The groups were made and the strong students were separated so they could help 
the others because the text was not so easy to read. When I made the groups I asked each 
of them which is the most important word: love, power, long life. Two groups chose 
power, so they had to flip a coin. In this moment the students had their characters and they 
could start to read. Each group got the texts. There were the abstracts from the book that 
were connected to three people that are mentioned before. Each character was described so 
the students got more information about him or her. They had to find the reason why this 
particular person wanted to get the star.  
The main reading brought some problems. As usual there were the problems in 
understanding and vocabulary. But on the other hand, there were always four or five 
students in one group that could cooperate. To make the reading process easier, I told them 
to choose different functions in the groups and made an example -one can look up the 
words in the dictionary, one can write the notes and the others can work with the text. It 
was very important to give clear instructions before this activity. The students had to know 
exactly what to do. Some students took my advice and shared the different functions in the 
group, on the contrary, some groups were not able to cooperate and they were very 
disorganized. The problem during this activity is that each group is important for the 
feedback. I had to help a lot because if one group had not finished the task, the feedback 
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would have been meaningless. The teacher has to monitor the class, provide help, and 
answer the questions. To avoid this situation, group activities and cooperation should be 
practised more often during the lessons. According to my observations some students  
are not used to work in groups. And the only way how to improve the ability is to use this 
arrangement more often. 
The first task, which was connected to the reading, was to make a short description 
of each character so each group knew who was their “enemy.” This part was not so 
difficult, the students used the details from the text I gave them. Some of them, who saw 
the film, were inspired by the actors and made a short personal characteristics. This was 
very helpful because they included more details and whole activity was more interesting.  
The second task was to persuade the others that they deserved the star. Because of 
this I decided to use the reading with older students. Young learners are not able to make 
their own arguments and it would be really difficult. The students found the basic 
arguments in their texts – Tristran has to bring the star to Victoria to prove his love, Lilim 
has to eat her heart to live forever, the son of Stormhold needs the necklace to become a 
king. The task was to develop these arguments, be more specific. The text does not provide 
many details. It is the task for a reader. He can decide whether the character is good or bad.    
The students could also make their own arguments. This exercise was about pretending so 
they could also tell lies.  
This exercise seemed to be very difficult. The students had to use their imagination 
and made other sentences connected to the topic. I had to help them, give them the 
example about a similar person who needs the star and made a short outline of the 
arguments on the board. The students got some ideas and they were inspired by this 
example. The example I used: you have no money and you are in trouble because you did 
not pay the taxes (or something else). You know that there is a star somewhere. You want 
to find it and sell it to get some money. Your arguments are – “I have no money, I would 
die because I have nothing to eat. I have a big family and five small children I have to take 
care of. I live in a house but the roof is broken. I need to sell this star to survive. I do it 
because of my family, not me.” On the other hand, the character was a liar. He has no 
family and he wants to sell the star because he lost all his money while playing cards. (The 




The next step was presentation of the arguments. Firstly, the students presented a 
short description of their characters. Most of them used the knowledge of the film and they 
made really good descriptions. Secondly, they had to say their arguments. Although this 
exercise took a lot of time, the result was great. I was very surprised how the students 
could pretend and make clear arguments, for example, the group of Tristran said: “I cannot 
go home without the star. I want to marry Victoria, there is no other girl for me. It will 
break my heart and I will kill myself. The star is very important to me. I can live happily 
ever after with my Victoria, I do not need to live forever.” The group of Lilim said: “It will 
be just a second. I will kill you and it will not hurt. I need your heart. Look at me, I look 
terrible. I have to be pretty again. You have nothing to do here in our world and you cannot 
go back, so you can die.” The arguments of son of Stormhold surprised me: “My father is 
dead, my brothers are dead and I am the only king here. I cannot be a king without the 
necklace you have. Give it to me and I will not kill you.”  The solution like this was 
unexpected. The other sides agreed, so we had to decide only between Tristran and Lilim. 
Although the final product of the reading exercice was great, the process was not 
without the problems. This exercice was based on arguments, agreeing and disagreeing. 
Some students were not able to express this function of the language. It took some time to 
put the basic phrases on the board when I used this lesson plan in the first group. Next time 
I wrote the phrases when the students were reading and I presented the phrases as an 
introduction to the speaking activity. By doing this I saved some time and the students 
were more confident in speaking.  
The great thing about this part was that the other groups intervened the arguments, 
for example, one group mentioned that Tristran was selfish. They asked the group whether 
Victoria loved him too. In the other case it would be useless to take her the star. Other 
argument was that Lilim is evil, she used dark magic and she did not deserve to live 
forever. The discussion completed the whole reading process. I was surprised that the 
students were able to communicate like that. Of course, they made mistakes in grammar 
but nobody is perfect when learning a foreign language.  
The solution was easy to make, we decided together that nobody deserved to get the 
star although every group made the interesting points in the discussion. In the rest of the 
time we talked about the ending in the book (or some students used their knowledge of the 
film). The lesson was very nice because the students were not afraid to speak and they tried 
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to express their ideas. They used their imagination and completed the task better that I 
expected.   
Next time I would prepare one lesson that would be based on revision of agreeing, 
disagreeing and expressing ideas. The students could practise these functions and next 
time, during the reading activities, they would be more confident and the outcome would 
be better.  
Moreover, it is very important to know the students and how they can work with 
the text. This was a big disadvantage for me because I spent only four weeks at the school 
and I did not have enough time to get to know the students. My mentor teacher had to help 
me with the organization of the groups. 
 
Possible variations:  
It is possible not to say that the star is a girl at the beginning. The students would 
think that it is a piece of stone and their arguments would be different. After presenting the 
arguments, the students can guess the plot of the story, they would be courious what 
happens and who gets the star. At this stage the teacher can say that everything is not so 
simple and that the star is a human being. He can present the plot and the students can 
guess the ending of the story (to practise critical thinking). 
It is also possible to work with the film that is based on the book and change the 






 Although there is a summary after each lesson plan, the final and general 
conclusion is presented in this part. It is based on the first questionnaire (Appendix 3), 
which provided me the basic information about reading at the beginning of my teaching 
practice, the second questionnaire (Appendix 6), which was the feedback from the 
students, and my experience that I observed during the lessons. 
 At the beginning of the research, there were five aims I wanted to include. The first 
task was to investigate if the students read children's literature, followed by the 
investigation which books/authors they like to read. The next aim was to create and try 
four lesson plans that were based on the research and to use different outcomes and 
strategies to develop different reading skills and to analyze advantages and disadvantages 
of the reading children's literature. The final step was to summarize the process and 
potential problems that occured, make a conclusion of the process and present some 
suggestions of suitable outcomes. 
The first questionnaire showed me the details about reading habits at the basic 
school. The students were asked 15 questions. The results of the situation are following: 
the majority of students answered that they read at home, generally for fun and they like to 
experience adventure. Although a lot of students read for obligation and have no pleasure 
while reading. Another big group considers reading as wasting of time and prefers to watch 
films rather then to read a book. Another problem is that a large group of students do not 
have enough time to read at home because of their hobbies and learning obligations. 
 Another part of the questionnaire showed that a lot of students have motivation to 
read in English, another large group were not decided but they might change their 
statement if they could see an example of such a lesson in the class. A smaller group did 
not want to try, and a few students have already tried to read a book in English. The main 
problem was that the students were not informed enough about the possibilities of reading 
English books or where to get them. This information was included during our lessons. 
 Most of the students were worried about understanding of the text because they did 
not have enough experience or they had bad experience (the text was too difficult or 
inappropriate). Using more reading tasks would give them more confidence while reading.  
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 To summarize the genres, the students prefer adventure, sci-fi and fantasy stories 
about children and animals, and finally horror stories. Some names were also mentioned, 
for example, Stephanie Meyer, J. K. Rowling, Roald Dahl, Neil Gaiman, P. C. and Kristin 
Cast. The students presented their favourite books: Twillight saga, Harry Potter, Matilda, 
and Coraline. 
 After reading the results of the questionnaires, four lesson plans were created and 
presented during my teaching practise. At the end of the teaching practice the students 
were asked to complete another questionnaire to express their opinion about the process in 
the classroom.  
 The results were summarized and the conclusion of this research is that the majority 
of students liked the reading process. The majority of them could see three lessons that 
were based on working with the texts of children's literature. Out of the total number, 16 
students (25,4%) liked at least one lesson where the reading authentic text was included, 15 
students (23,8%) liked two of them, 32 students (50,79%) liked three lessons that were 
used, and no one used the last option (I liked none of them). The results show that the 
reading lesson plans were successful. Most of the students were interested in all lessons 
that were presented. 
 What is more, 29 students (46,03%) would like to read the authentic texts regularly, 
25 students (39,68%) were not decided, and only 9 students (14,29%) answered no. 
According to this, most of the children would like to continue and read more authentic 
texts, some of them were not decided about that, and only nine students would not continue 
in reading the authentic material. According to my observation, the students were glad that 
they did not have to fill in the exercises in the textbooks. Reading of the authentic texts 
was more interesting. They did not see it as something boring, they considered it as fun and 
something different than they were used to.  
 The next part of the questionnaire is based on motivation for further reading, which 
is one of the main aims of the diploma thesis. Out of the total number, 43 students 
(68,25%) were interested in further reading, 11 students (17,46%) were not, and 9 students 
(14,29%) were not decided. The most important thing is that the majority of students were 
motivated and they were thinking about reading the whole book. The students liked the 
most the short stories called The Tales of Beedle the Bard by J. K. Rowling and the 
adventure story with a child hero called Witches by Roald Dahl.  
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 The students could express their opinion on the activities presented in the reading 
process. They could choose more answers. Although not all activities were presented in all 
classes, for example, drawing a picture was used only in the 6
th
 and the 7
th
 grade. Older 
students had no opportunity to try this activity. I could see that the most popular activities 
were riddles and drawing a picture. Riddles were used very often (more than one lesson 
plan), although drawing a picture was used in two classes and almost all students marked 
this activity as successful.  
Younger students (the sixth and seventh grade) prefered the outcomes that did not 
contain so much speaking. Their knowledge of the language was not as good as the 
knowledge of older students. On the other hand, there are many activities that can be used 
to motivate and they are suitable for lower level classes. A lot of students liked guessing 
and riddles. These activities were easy to make. The children´s literature is full of riddles. 
Moreover, the plot of the stories provides a lot of changes so the students can be asked: 
What do you think that will happen? The children´s literature works with imagination and 
sometimes there is no logic in it. These situations might be surprising and very difficult to 
guess. These examples are the best to make a guessing game.   
 Discussions, to fill in the handouts, and to tell the story were also mentioned by 
some students as the good activities. The problem was that the discussions could be done 
with older students. These students already knew how to express their ideas, agree or 
disagree with the others. These activities would have been meaningless with the younger 
students. Their abilities were not good enough to express their feelings in the second 
language. They would have felt confused and the reading process would not have been 
successful. 
 On the other hand, summarizing and discussions brought some problems. It is very 
important to practice the particular area of the language that will be used as an outcome of 
the reading activity. The students are not able to remember and use immediately the 
phrases that they had learnt before. They have to practice first. After that they are more 
confident and they are able to communicate without any problems. 
 Organization and seating in the learning process are also very important. The 
majority of students liked group work and pair work. A few students marked collective 
work and only two students liked individual work during these activities. It shows that the 
students like to cooperate and discuss with the other classmates. They have the same 
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knowledge and similar level of English. According to my observation it is very important 
if there is a good and friendly atmosphere in the classroom. The students feel comfortable 
and they cooperate.  
The aim of this research was to increase the motivation to read the texts in English 
and to show the students that it does not have to be difficult to understand. Out of the total 
number of respondents, majority of students (74,6%) do not consider reading in English 
difficult after some practise during the lessons. This was one of the key points – to show 
the students that they are able to read in English. On the other side, 15 students (23,81%) 
still consider reading in English as something difficult. Only one student (1,59%) was not 
sure.  A lot of students consider the reading tasks useful for their English and some of them 
were motivated to read the rest of the book at home. Moreover, they wanted to do the 
similar tasks more often in the classroom. In the first questionnaire, the majority of 
students saw reading in English too difficult. In the second one, after the activities and 
some examples of the texts were presented, 75% of students were not afraid of reading the 
authentic texts anymore. 
Another important step in the learning process is to teach something new. Out of 
the total number, 56 students have (88,89%) learnt something new, 2 students (3,17%) 
think that they have not, and 5 students (7,94%) were not decided. It is very important to 
see that the majority of students feel the reading activities as something that can be helpful 
for the language.  
 The next aim of the research was to show the students where to find English 
literature and appropriate audio books. I included this information very often so the 
students were informed about all possibilities. This point was successful because all 
students marked the option “yes, I know” in the second questionnaire. 
 During my research I wanted to show English in a different perspective. Generally 
speaking, the biggest problem is that there is not enough time to do these activities  
at schools. Teachers are usually happy when they have enough time to correct all tests and 
other obligations they have to do when they do not teach. I saw that the students liked these 
changes and enjoyed the lessons as something different, useful, and funny in some cases.  
My mentor teacher liked it too. She said she would integrate the task like this into her 
lessons. The problem is that she had no time to create such activities. There should be a 
book that contains some examples of reading activities or lesson plans based on children's 
88 
 
literature. Teachers could copy the materials from it and interact them into their lessons. I 
could see that the students like changes. On the other hand, teachers have not enough time 
to make their own lesson plans. If there were a book with the photocopiable materials in it, 
teachers would use it, develop the reading skills and make the reading process more 
interesting for their students.  
 The first part of this thesis includes the summary based on the theory. In the second 
part, the theory is transformed to the lesson plans and the aim is to show its validity. To 
sum up, the theoretical knowledge was used while creating the lesson plans. There were 
four lessons based on reading and according to the second questionnaire (summarized in 
Appendix 6) the process was successful. We do not have to forget the problems that 
occurred in the reading process.  
 The basic and the most frequent problems were caused by understanding. The 
teachers have to provide the texts that are suitable for the specific group of students. We 
have to monitor the class very carefully and provide help. We can also print a short list of 
words that could be problematical while reading. I found very useful to use the text that the 
students have already read in Czech. It was easier for them to understand because they 
knew the basic plot of the story.  
Another important thing that will increase the attention is an interesting 
introduction. During my teaching riddles were very popular. The students also liked 
group/pair work. Organization of the class was very difficult for me because I did not 
know the students very well. To make good groups is a very important step to succeed.  
According to my observation there have to be friendly atmosphere in each group, 
otherwise the students do not cooperate. There should be stronger and weaker students 
together in one group. Stronger students are the engine of the group and weaker students 
can learn from the others. I saw that it is very important to use the activities where 
everyone can be successful.  
 The conclusion of this research is that children´s literature can be a very useful tool 
in EFL classes. The material has to be well chosen and used according to the theoretical 
studies. In this case, children´s literature can develop reading skills; moreover, it can 
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DOTAZNÍK PRO ŽÁKY 6. - 9. ROČNÍKU 
 
Milí studenti,  
ráda bych Vás poţádala o vyplnění následujícího dotazníku, který mi pomůţe zjistit, jaké 
knihy a autoři jsou oblíbení u ţáků základních škol, jaký názor na čtení literatury máte a jaký k ní 
zaujímáte vztah. Všechny informace budou slouţit pouze k mému výzkumu, dotazník je anonymní. 
 U otázek s výběrem odpovědí, prosím, zakrouţkujte pouze jednu. Dotazník obsahuje i 
otevřené otázky, u kterých uvítám Váš názor.  
 Velmi Vám děkuji za vyplnění dotazníku  
Petra Stolinová 
 
1. Do které třídy chodíš?      
a) 6 b) 7 c) 8 d) 9 
 
2. Jsi: 
a) dívka b) chlapec 
 
3. Čteš doma ve volném čase nějaké knížky? 
a) ano  b) ne 
 
4. Jak často čteš? 
a) kaţdý den  
b) několikrát do týdne 
c) jednou týdně  




5. Jaký je Tvůj názor na čtení knih? (můžeš zakroužkovat více odpovědí) 
a) je to zábava 
b) jen z povinnosti 
c) nebaví mě to 
d) ztráta času, raději si pustím film 
e) nemám na čtení čas 







6. Zkusil/a bys někdy číst knížku v angličtině? 
a) ano  b) ne  c) nevím d) uţ jsem to zkoušel/a 
 
7. Máš možnost se k anglickým knihám dostat? 
a) ano  b) ne  c) nevím 
 
8. Zkusil/a by sis poslechnout knihu, která je převyprávěná anglickým mluvčím? 
a) ano  b) ne  c) nevím 
 
9. Bavilo by tě číst příběhy v angličtině ve škole v rámci výuky? 
a) ano  b) ne  c) nevím 
 
10. Co ti připadá na čtení anglických knížek těžké? 
a) neznám slovíčka 
b) nerozuměl/a bych 
c) neumím pracovat se slovníkem 
d) nevím, nikdy jsem to nezkoušel/a 
 
11. Zkoušeli jste někdy ve třídě číst anglickou knížku? 
a) ano  b) ne  c) nepamatuji se 
 
12. Jaké žánry máš rád/a? 
a) pohádky 
b) dobrodruţná literatura 
c) příběhy s dětským hrdinou/hrdinkou 
d) sci-fi 
e) fantasy 
f) příběhy o lásce 
g) příběhy o zvířatech 
h) básničky 
i) hororové příběhy 
j) historické příběhy 
13. Jaký je Tvůj oblíbený autor/autoři? (napiš jméno/jména) 
……………………………………………………………………………………………… 
14. Máš nějakou oblíbenou knihu/knihy? (napiš název/názvy) 
……………………………………………………………………………………………... 









I would like to ask you to fill in this questionnaire which will hepl me to find more 
information about your reading, for example, which authors and books you like, what is your 
opinion on reading books, etc. The questionnaires are anonymous and all informatinon will be use 
for my reseach only. 
 In this questionnaire, there are close ended questions where you have to mark only one 
answer. There are also open ended questions where I will appreciate your opinion. 
 Thank you for you time  
Petra Stolinová 











Question 2: Are you a girl or a boy? 
a) girl  b) boy 
 
Question 3: Do you usually read books in your free time? 
a) yes  b) no 
 
Question 4: How often do you read? 
a) every day 
b) several times a week 
c) once a week 
d) several times a month 
e) never 
f) I do not know 
 
Question 5:  What is your opinion on reading books? (more  than one answer in possible) 
a) It is fun. 
b) for obligation 
c) I do not like it 




e) I do not have time to read. 
f) I can experince adventure with the heroes.  
g) I do not know. 
 
Question 6: Would you try to read a book in English? 
a) yes b) no c) I do not know d) I already did 
 
Question 7: Do you have an opportunity to get a book in Enlish? 
a) yes  b) no  c) I do not know 
 
Question 8: Would you try to listen to an audio book? 
a) yes  b) no  c) I do not know 
 
Question 9: Would you like to read books in English during your English lessons? 
a) yes  b) no  c) I do not know 
 
Question 10: What do you find difficult on reading books in English? 
a) I do not know vocabulary 
b) I would not understand 
c) I cannot use dictionary 
d) I do not know, I have never tried this 
 
Question 11: Have you ever tried to read a book in English at school? 
a) yes  b) no  c) I do not remember 
 
Question 12: Which genres do you like? 
a) fairy tales 
b) adventure literature 
c) stories about children 
d) sci-fi 
e) fantasy 
f) love stories 
g) stories about animals 
h) poetry 
i) horror stories 




Question 13: Who is your favourite author? 
................................................................................................................................................ 
Question 14: Do you have a favourite book? 
................................................................................................................................................ 

































For the research data Microsoft Word was used. The data are summarized in the 
tables with relative frequency. These information were used to choose the best texts for 
reading activities and to get to know the students and their reading habits. There were 183 
respondents from the sixth to ninth grade that were asked to fill in the questionnaire. The 
rate of the return was 176 filled questionnaires (96%). The students were asked (with the 
help of the other English teachers) to fill in the questionnaires in their English lessons. For 
the final analysis, 176 questionnaires were used. 
 










 grade 51 29,55% 
7
th
 grade 71 40,34% 
8
th
 grade 28 15,9% 
9
th
 grade 26 14,77% 
TOTAL 176 100% 
 
Out of the total number of 176 respondents, 51 respondents (29,55%) attend the 6
th
 
grade, 71 students (40, 34%) attend the 7
th
 grade, 28 students (15,9%) attend the 8
th
 grade, 













Girl 97 55,11% 
Boy 79 44,89% 
TOTAL 176 100% 
 
Out Of the total number of 176 respondents, 97 respondents (55, 11%) are girls, 
and 79 respomdents (44,89%) are boys. 
 








Yes 153 86,93% 
No 23 13,07% 
TOTAL 176 100% 
 
Out of the total number of 176 respondents, 153 students (86,93%) usually read at 
home, and 23 students (13,07%) do not read at home. This statement shows that most of 












Every day 47 26,70% 
Several times a week 51 28,98% 
Once a week 14 7,95% 
Several times a month 29 16,48% 
Never 10 5,68% 
I do not know 25 14,20% 
TOTAL 176 100% 
 
Out of the total number, 47 students (26,7%) read at home every day, 51 students 
(28,98%) read several times a week, 14 students (7,95%) read once a week, 29 students 
(16,48%) read several times a month, 10 students (5,68%) say that they never read, and 
finally, 25 students (14,2%) do not know how often they read. This chart shows that the 
students read a lot, unfortunately, some of them do not read at all. 
 








It is fun 47 26,7% 
For obligation 29 16,48% 
I do not like it 15 8,52% 
Waste of time, I prefer films 28 15,9% 
I do not have time to read 21 11,93% 
Experience adventure 33 18,75% 
I do not know 3 1,7% 




Out of the total number, 47 students (26,7%) think that reading is fun, 29 students 
(16,48%) read for obligation, 15 students (8,52%) do not like reading books, 28 students 
(15,9%) think that reading is a waste of time and they prefer the films, 21 students 
(11,93%) do not have time to read, 33 students (18,75%) experience adventure with the 
main heroes, and 3 students (1,7%) do not have an opinion on reading. This chart shows 
that most of the students read for fun and they like to experience adventure. These should 
be very important factors when choosing a text.  A lot of students read for obligation and 
have no pleasure when reading. Another big group considers reading as wasting of time 
and prefers to watch films rather then to read a book. Another problem is that a large group 
of students do not have enough time to read at home because of their hobbies and learning 
obligations. 
 








Yes 62 35,23% 
No 45 25,57% 
I do not know 54 30,68% 
I already did 15 8,52% 
TOTAL 176 100% 
 
Out of the total number, 62 students (35,23%) would try to read a book in English, 
45 students (25,57%) would not. 54 students (30,68%) are not decided, and 15 students 
(8,52%) read a book in English in the past. This chart shows that a lot of students have 
motivation to read in English, another large group is not decided or does not want to try, 
and a few students already tried to read a book in English. 
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Yes 54 30,68% 
No 49 27,84% 
I do not know 73 41,48% 
TOTAL 176 100% 
 
Out of the total number, 54 students (30,68%) have and know their opportunities to 
get a book in English, 49 students (27,84%) have not an opportunity to get these books, 
and 73 students (41,48%) do not know. These numbers show that some students are well 
informed about their options in reading. On the other hand, a lot of students have no idea 
where to get a book in English. Conclusion of this question would be to provide more 
information to the students about the books in English and where it is possible to get them. 
 








Yes 89 50,57% 
No 22 12,5% 
I do not know what it is 65 36,93% 
TOTAL 176 100% 
 
Out of the total number, 89 students (50,57%) would try to listen to an audio book, 
22 students (12,5%) would not, and 65 students (36,93%) do not know what an audio book 
is. The last statement shows that some of the students are not informed about possible 












Yes 113 64,2% 
No 8 4,55% 
I do not know 55 31,25% 
TOTAL 176 100% 
 
Out of the total number, 113 students (64,2%) would like to read books in English 
during their lessons. Only 8 respondents (4,55%) said no, and 55 respondents (31,25%) are 
not decided. As it was said, the motivation for reading is great. Some undecided students 
might change their statement if they could see an example of such a lesson in their class. 
 








I do not know vocabulary 28 15,9% 
I would not understand 85 48,3% 
I cannot use dictionary 0 0% 
I do not know, I have never tried 63 35,8% 
TOTAL 176 100% 
 
Out of the total number, 28 students (15,9%) think that vocabulary is very difficult 
while reading an authentic book, 85 students (48,3%) think that they would not understand, 
nobody is worried about using a dictionary, and 63 students (35,8%) are not decided 
because they have never tried that. This chart shows that most of the children are worried 
about understanding of the text. The second largest group do not have any experience. 
Students are usually worried because they have a bad experience (the text was too difficult 
103 
 
or inappropriate) and they do not have enough experience. Using more reading tasks would 
give them more confidence while reading. 
 








Yes 16 9,09% 
No 94 53,41% 
I do not remember 66 37,5% 
TOTAL 176 100% 
 
Out of the total number, only 16 students (9,09%) remember reading a book in 
English at school. 94 students (53,41%) said that they had never tried to read it, and 66 
students (37,5%) do not remember. This shows that the students have not enough 
experience and according to this, they are worried to try the activity.  
 







Fairy tales 17 9,66% 
Adventure literature 27 15,34% 
Stories about children 23 13,07% 
Sci-fi 20 11,36% 
Fantasy 30 17,05% 
Love stories 14 7,95% 
Stories about animals 18 10,23% 
Poetry 2 1,13% 
Horror stories 21 11,93% 
Historical literature 4 2,27% 




Out of the total number, 17 students (9,66%) like fairy tales, 27 students (15,34%) 
like adventure literature, 23 students (13,07%) like stories about children, 20 students 
(11,36%) like the genre of sci-fi, 30 students (17,05%) like fantasy, 14 students (7,95%) 
like love stories (only girls marked this option), 18 students (10,23%) like stories about 
animals, 2 students (1,13%) like poetry, 21 students (11,93%) like horror stories, and 4 
students (2,27%) like historical literature.  
To sum up, the students prefer adventure, sci-fi and fantasy stories about children 
and animals, and finally horror stories. 
 
Question 13: Who is your favourite author? 
Not everyone answered this question. I chose the authors that appeared more than once. 
They are Stephanie Meyer, J. K. Rowling, Roald Dahl, Neil Gaiman, P. C. and Kristin 
Cast. 
 
Question 14: Do you have a favourite book? 
Not everyone answered this question. The students mentioned these books: Twillight saga, 
Harry Potter, Matilda, and Coraline. 
 
Question 15: Is there a book that you would like to read but it is not available? 
Only one student answered this question. She would like to read: P. C. and Kristin Cast – 
their saga, some books are not translated yet 
 
Not everyone answered these three questions. Some of the students wrote the Czech 





DOTAZNÍK PRO ŽÁKY 6. - 9. ROČNÍKU 
 
Milí studenti,  
ráda bych Vás poţádala o vyplnění následujícího dotazníku, který mi poskytuje zpětnou 
vazbu k hodinám anglického jazyka, které jsme spolu měli. Všechny informace budou slouţit 
pouze k mému výzkumu, dotazník je anonymní. 
 U otázek s výběrem odpovědí, prosím, zakrouţkujte pouze jednu. Dotazník obsahuje i 
otevřené otázky, u kterých uvítám Váš názor.  
 Velmi Vám děkuji za vyplnění dotazníku  
Petra Stolinová 
 
1. Kolik hodin angličtiny, kde jsme pracovali s texty anglické literatury, jsi navštívil? 
a) 1 b) 2 c) 3 d) 4 e) ţádnou 
 
2. Kolik z těchto hodin tě zaujalo? 
a) 1 b) 2 c) 3 d) 4 e) ţádná 
 
3. Bavilo by tě pracovat s anglickými texty pravidelně? 
a) ano  b) ne  c) nevím 
 
4. Zaujal tě některý text natolik, že by sis přečetl celou knihu? 
a) ano  b) ne   c) nevím 
 
5. Který je to text? (napiš název nebo autora) 
…………………………….……………………………………………….……... 
 
6. Zaujal tě nějaký autor?  
a) ano  b) ne   c) nevím 
 





8. Které aktivity tě nejvíce bavily? (můžeš zvolit více možností) 
a) vyplňování pracovního listu 
b) kreslení obrázku podle textu 
c) práce se slovníkem 
d) vyprávění příběhu 
e) hádání toho, co bude následovat 
f) hádanky spojené s textem 
g) diskuse 
h) samostatná práce 
i) práce ve skupině 
j) společná práce ve třídě 
k) jiná ……………………………………………………………………………… 
 
9. Přišlo ti čtení anglické literatury těžké? 
a) ano  b) ne  c) nevím 
 
10. Dozvěděl/a ses, kde anglickou literaturu vyhledat? 
a) ano  b) ne  c) nevím 
 
11. Myslíš, že ses se dozvěděl/a něco nového? 
a) ano  b) ne  c) nevím 
 
12. Myslíš, že to je přínosné pro tvou angličtinu? 







I would like to ask you to fill in this questionnaire which will hepl me to evaluate our 
lessons of English where we have been reading the books in English. The questionnaires are 
anonymous and all informatinon will be use for  my reseach only. 
 In this questionnaire, there are close ended questions where you have to mark only one 
answer. There are also open ended questions where I will appreciate your opinion. 
 Thank you for you time  
Petra Stolinová 
 
Question 1: How many classes where we worked with the authentic text did you visit? 
a) 1 b) 2 c) 3 d) 0 
 
Question 2: How many of them did you like? 
a) 1 b) 2 c) 3 d) 0 
 
Question 3: Would you like to read the authentic texts regularly? 
a) yes  b) no  c) I do not know 
  
Question 4: Was there any text that was interesting for you in addition to read the whole 
book? 
a) yes  b) no  c) I do not know 
 
Question 5: Which one? (write the name of the text or the author)  
................................................................................................................................................ 
 
Question 6: Are you interested in any author that we mentioned? 
a)  yes  b) no  c) I do not know 
 
Question 7: Which author? (write the name) 
 ................................................................................................................................................ 
Question 8: Which activities did you like? (you can choose more than one) 
a) fill in the handout 
b) draw a picture 
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c) use the dictionary 
d) tell the story 
e) guessing what will happen 
f) riddles connected to the text 
g) discussion 
h) individual work 
i) group work/pair work 
j) everyone works together 
k) other: ................................................................................................................................... 
 
Question 9: Do you consider reading in English difficult? 
 a) yes  b) no  c) I do not know 
 
Question 10: Do you know where to find English literature? 
a) yes  b) no  c) I do not know 
 
Question 11: Did you learn anything new? 
a) yes  b) no  c) I do not know 
  
Question 12: Do you think that it is helpful for your English? 













The conclusion of my research is based on the observations during the reading 
lessons and on the second questionnaire that I gave my students during the last lesson.  
 The questionnaire (Appendix 3) was filled in by all the students I taught (63 
students). According to the questionnaire, I got the feedback of the reading process and the 
reading activities that were used during the lessons.  It was provided in Czech so the 
students could answer my questions easily. There is also a translated version (Appendix 4) 
in the list. 
 








1 3 4,76% 
2 2 3,17% 
3 58 92,06% 
0 0 0% 
TOTAL 63 100% 
 
 Out of the total number of respondents, 3 students (4,76%) visited one lesson when the 
reading was included, 2 students (3,17%) visited two lessons, and 58 students (92,06%) 













1 16 25,4% 
2 15 23,8% 
3 32 50, 79% 
0 0 0% 
TOTAL 63 100% 
 
 Out of the total number, 16 students (25,4%) liked at least one lesson where the reading 
authentic text was included, 15 students (23,8%) liked two of them, 32 students (50,79%) 
liked three lessons that were used, and no one used the last option (I liked none of them). 
This chart shows that the reading lesson plans were successful. Most of the students were 
interested in all lessons that were presented. 
 








yes 29 46,03% 
no 9 14,29% 
I do not know 25 39,68% 
TOTAL 63 100% 
 
Out of the total number, 29 students (46,03%) would like to read the authentic texts 
regularly, 25 students (39,68%) were not decided, and only 9 students (14,29%) answered 
no. According to this, most of the children would like to continue and read more authentic 
texts, some of them were not decided about that, and only nine students would not continue 
in reading the authentic material. According to my observation, the students were glad that 
they did not have to fill in the exercises in the textbooks. Reading of the authentic texts 
was more interesting to them. They did not see it as something boring, they considered it as 






Question 4 and 5: Was there any text that was interesting for you in addition to read the 







yes 43 68,25% 
no 11 17,46% 
I do not know 9 14,29% 
TOTAL 63 100% 
  
Out of the total number, 43 students (68,25%) were interested in further reading, 11 
students (17,46%) were not, and 9 students (14,29%) were not decided. The most 
important thing is that the majority of students were motivated and they were thinking 
about reading the whole book. The students liked The Tales of Beedle the Bard and 
Witches.  
 








yes 29 46,03% 
no 9 14,29% 
I do not know 25 39,68% 
TOTAL 63 100% 
 
 The students used the same answer as in the previous question. They mentioned 











Fill in the handout 17 
Draw a picture 33 
Use the dictionary 3 
Tell the story 12 
Guessing what will happen 23 
Riddles 48 
Discussion 16 
Individual work 2 
Group work/pair work 57 
Everyone works together 5 
Other 0 
 
 The chart shows how the different activities were successful. The students could 
choose more answers. Although not all activities were presented in all classes, for example 
drawing a picture was used only in the 6
th
 and the 7
th
 grade. The older students had no 
opportunity to try this activity. I could see that the most popular activities were riddles and 
drawing a picture. Riddles were used very often (more than one lesson plan), although 
drawing a picture was used in two classes and almost all students marked this activity as 
successful.  
 A lot of students liked the activity when they had to guess what would happen in 
the story. Tell the story, fill in the handouts, and discussions were also marked by many 
students. Only one thing was not so popular, it was using the dictionary. 
 The second part of the chart shows the seating. The majority of students liked group 
work and pair work. A few students marked collective work and only two students liked 













yes 15 23,81% 
no 47 74,6% 
I do not know 1 1,59% 
TOTAL 63 100% 
 
Out of the total number of respondents, majority of students (74,6%) do not 
consider reading in English difficult after some practise during the lessons. This was one of 
the key points – to show the students that they are able to read in English.  
On the other side, 15 students (23,81%) still consider reading in English as 
something difficult. Only one student (1,59%) was nor sure 
 








yes 63 100% 
no 0 0% 
I do not know 0 0% 
TOTAL 63 100% 
 
 All students know where to find English literature and appropriate audio books. I 
spent a lot of time to present this topic, to show the students the advantage of it. This point 













yes 56 88,89% 
no 2 3,17% 
I do not know 5 7,94% 
TOTAL 63 100% 
 
 Out of the total number, 56 students (88,89%) have learnt something new, 2 
students (3,17%) think that they have not, and 5 students (7,94%) were not decided. It is 
very important to see that the majority of students feel the reading activities as something 
that can be helpful for the language. 
 








yes 56 88,89% 
no 2 3,17% 
I do not know 5 7,94% 
TOTAL 63 100% 
 
 The results of this question were the same as in the previous question. The majority 














Handout – Part 1 
Questions: 
Who are the main characters of the story? 
 
What did they do when they reached the river? 
 
Who was standing on the bridge? 
 
What was the profession of the brothers? 
 
Who was the hooded figure? 
 
What did the hooded fugure say to them? 
 
What did the first brother want? 
 
What did the second brother want? 
 
What is the characteristic of the youngest brother? 
 
What did he get? 
 
What thing was the most important to Death? 
 
 










Handout – part 2 
Questions: 
Where did the oldest brother go? 
 
What did he want to do? 
 
Did he win the duel? 
 
Why did he tell everyone about his powerful wand? 
 
What happened to him? 
 
Where did the second brother go? 
 
Who came to visit him? 
 
Did they live happily ever after? 
 
Did Death find the youngest brother? 
 
What did the youngest brother do when he was old? 
 




Make a short summary of the story: 
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